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C H A P T E R  I  
I N T R O D U C T I O N  T O  T H E  S T U D Y  
A  s u c c e s s f u l  c r e a t i v e  d r a m a t i c s  p r o g r a m  i n  a  s c h o o l  
d e p e n d s  u p o n  t h e  c o m m o n  p u r p o s e s ,  c o n c e p t s ,  a n d  p h i l o s o p h y  
o f  t h e  t e a c h e r s .  A  p r o g r a m  o f  t h i s  t y p e  w i l l  b e  a u e c e s s f u l  
i f  a l l  t h e  f a c u l t y  h a v e  t h e  c o m p l e t e  u n d e r s t a n d i n g  a n d  
g i v e  c o n s i d e r a t i o n  t o  t h e  e d u c a t i o n a l  v a l u e  o f  i t .  
I •  T H E  P R O B L E M  
S t a t e m e n t  ! Z . !  ! ! ! !  p r o b l e m .  T h e  p u r p o s e  o f  t h i s  s t u d y  
i s  t h r e e f o l d :  ( 1 )  t o  s t a t e  a n d  d e f i n e  t h e  p h i l o s o p h y  o f  t h e  
c r e a t i v e  d r a m a t i c s  p r o g r a m ;  ( 2 )  t o  g i v e  s u g g e s t i o n s  t o  
t e a c h e r s  a s  t o  h o w  c r e a t i v e  d r a m a t i c s  c a n ,  a n d  s h o u l d ,  b e  
a  p a r t  o f  t h e  c u r r i c u l u m ;  ( 3 )  t o  p r o v i d e  a  m e a n . a  b y  w h i c h  
t e a c h e r s  c a n  i m p r o v e  t h e i r  i n s t r u c t i o n  a n d  t h u s  p r o m o t e  a  
b e t t e r  appreci~tion f o r  c r e a t i v e  d r a m a t i c s .  
T h e r e f o r e ,  t h e  g e n e r a l  d e s i g n  o f  c r e a t i v e  d r a m a t i c s  
e d u c a t i o n  w i l l  b e  d i s c u s s e d ,  o v e r - a l l  g o a l s  s e t  u p  a s  a  
g u i d e  t o  p l a n n j _ n g  a n d  t e a c h i n g ,  a n d  m a t e r i a l s  f o u n d  a n d  
u n i f i e d  i n  s u c h  a  w a y  a s  t o  e x p l o i t  t h e i r  g r e a t e s t  p o t e n -
t i a l  v a l u e s .  
J u s t i f i c a t i o n  o f  ~ p r o b l e m .  T h e  i n s t i n c t  t o  d o ,  
t o  a c t ,  t o  e x p r e s s  h i m s e l f ,  i s  i n  e v e r y  n o r m a l  c h i l d .  
2 
wholesome living calls for self-expression. There is beauty, 
zest, social satisfaction, and recreation wherever we may be, 
if we have learned to see and react creatively to our environ-
ment. For this type of living and learning, acting creatively 
and sharing offers especially serviceable means. 
Creative dramatics is not a new subject in education 
Psychologists and educators agree that dramatic expression is 
one of the first to appear in the child. To teach the chil-
dren to express themselves and to be able to know and express 
the feelings of others is certainly of greal educational 
value, and a fundamental of further education.l 
Our overcrowded schedules today, have kept many 
schools from using creative drmnatics as a part of their 
teaching programs. The real reason is that they fail to know, 
or recognize the educational and socializing values involved. 
Winifred Ward, a professor of drama in the Northwestern Uni-
versity, who has long been an authority in creative drama-
tics and a pioneer in the field, has experimented in the 
schools of Evanston, Illinois, with great success. Creative 
dramatics is now spreading to other cities in the United 
States and to European countries as well.2 
1John Merrill and Martha Fleming, Plat-Making and Plays, 
(New York: The MacMillan Company, 1930), PP• 3-14. ~ 
2w1nifred Ward, Creative Dramatic~, {New York:D.Appleton 
and Company, 1930), pp.300-301, 
T h e  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  h a s  
a l w a y s  r e c o g n i z e d  t h e  i m p o r t a n c e  o f  c r e a t i v e  d r a m a t i c s  a s  
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a  p a r t  o f  c h i l d  t r a i n i n g  i n  t h e i r  p r o g r a m s  i n  t h e  C o l l e g e  
E l e m e n t a r y  S c h o o l .  T h e  f a c u l t y  w e r e  e a r l y  a d v o c a t e s  o f  i t s  
v a l u e  i n  t h e  c h i l d - c e n t e r e d  s c h o o l .  
T h e  U n i v e r s i t y  o f  W a s h i n g t o n ,  w i t h i n  t h e  l a s t  f e w  
y e a r s ,  h a s  t a k e n  t h e  s u b j e c t  o f  c r e a t i v e  d r a m a t i c s  i n t o  i t s  
c u r r i c u l u m ,  a n d  h a s  t r a i n e d  h u n d r e d s  o f  t e a c h e r s  f o r  t h i s  
i m p o r t a n t  w o r k .  T h e  C o l l e g e  o f  E d u c a t i o n ,  i n  t h i s  s a m e  
i n s t i t u t e ,  h a s  m a d e  c r e a t i v e  d r a m a t i c s  a  r e q u i r e m e n t  f o r  
a l l  s t u d e n t s  t a k i n g  t h e  t e a c h e r  t r a i n i n g  p r o g r a m .  
T h e  A d u l t  E d u c a t i o n  a n d  E x t e n s i o n  S e r v i c e s  o f  t h e  
U n i v e r s i t y  o f  W a s h i n g t o n ,  t o o ,  h a s  m a d e  t h e  t e c h n i q u e  o f  
c r e a t i v e  d r a m a t i c s  a v a i l a b l e  t o  c i t i e s  i n  t h e  S t a t e  o f  
W a s h i n g t o n .  
I I .  D E F I N I T I O N  O F  T E R M S  
C r e a t i v e  d r a m a t i c s  i s  v e r y  o f t e n  c o n t u s e d  w i t h  f o r m a l  
d r a m a  p r o d u c e d  b y  t h e  c h i l d r e n .  C r e a t i v e  d r a m a t i c s  i s  n o t  
f o r m a l ,  r a t h e r  i t  c o n s i s t s  o f  t h e  p l a y s  t h a t  t h e  c h i l d r e n ,  
t h e m s e l v e s ,  c r e a t e  f r o m  t h e i r  e x p e r i e n c e s ,  f r o m  s t o r i e s  a n d  
p o e m , ,  o r  f r o m  t h e i r  o w n  i m a g i n a t i o n s .  T h e s e  p l a y s  a r e  n o t  
f o r  p r o d u c t i o n ,  b u t  f o r  t h e  j o y  a n d  g r e a t  e d u c a t i o n a l  b e n e f i t  
o f  t h e  c h i l d r e n  w h o  p l a y  t h e m .  I t  i s  a n  a r t  t h a t  d e l v e s  
d e e p l y  i n t o  t h e  c h i l d ' s  i n t e r i o r .  
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P l a y m . a k i n g  i s  a  g e n e r a l  t e r m  a n d  i n c l u s i v e  w i t h  
c r e a t i v e  d r a m a t i c s  a n d  c r e a t i v e  d r a m a .  M e a n i n g  t h e  i n f ' o r m a l  
d r a m a  c r e a t e d  b y  t h e  c h i l d r e n  w h o  p r o v i d e  t h e  d i a l o g u e  a n d  
s u p p l y  t h e  a c t i o n .  
C r e a t i v e  D r a m a  g r o w s  o u t  o f  p l a y m a k i n g .  I t  m a y  b e g i n  
w i t h  a  s i m p l e  s t o r y  a n d  d e v e l o p  i n t o  a n  e l a b o r a t e  d r a m a t i -
z a t i o n  i f  d e s i r e d .  T h e  m a t e r i a l  m a y  b e  o r i g i n a l  o r  t a k e n  
f r o m  l i t e r a t u r e  o r  s o c i a l  s c i e n c e .  
D r a m a t i c  P l a y .  T h i s  t y p e  o f  p l a y i n g  h a s  n o  p l o t ;  i t  
i s  p l a y i n g  a n d  t r y i n g  o n  l i f e .  T h e  e x p e r i e n c e s  m a y  b e  n e w  
o r  t h o s e  a l r e a d y  e x p e r i e n c e d  b y  t h e  c h i l d r e n .  T h e y  l e a r n  h o w  
i t  f e e l s  t o  b e  s o m e  o n e  e l s e  i n  t h i s  t y p e  o f  p l a y ,  a n d  i n t e r -
p r e t  t h e  s o c i a l  w o r l d  i n  w h i c h  t h e y  l i v e .  
F o r m a l  d r a m a t i c s  i s  t h e  p r o d u c t i o n  o f  p l a y s  t h a t  h a v e  
b e e n  w r i t t e n  a n d  t h e  s p e e c h e s  p l a n n e d  f o r  t h e  a c t o r s  t o  s a y .  
I t  i s  r e h e a r s e d ,  d i r e c t e d  b y  t h e  t e a c h e r ,  a n d  f i n a l l y  p l a y e d  
f o r  a n  a u d i e n c e .  
I I I .  L I M I T A T I O N  O F  T H E  S T U D Y  
T h e  w r i t e r  w i l l  e x c l u d e  f r o m  t h e  s t u d y  a l l  f o r m a l  
t y p e s  o f  d r a m a  a n d  d e a l  w i t h  o n l y  t h o s e  p h a s e s  o f  d r a m a t i c s  
t h a t  w i l l  d e f i n i t e l y  c o m e  u n d e r  t h e  h e a d i n g  o f  c r e a t i v e ,  
a n d  t h e r e f o r e  i n f o r m a l .  
I n  t h e  e d u c a t i o n a l  r e s e a r c h  f o r  m a t e r i a l  f o r  t h i s  
t h e s i s ,  n o  s t a n d a r d i z e d  t e s t s  h a v e  e v e r  b e e n  m a d e  t o  
m e a s u r e  t h e  v a l u e  o f  c r e a t i v e  d r a m a t i c s .  
CHAPTER II 
SURVEY OF LITERATURE 
The past few years have found more literature on 
creative dramatics being written, but for all the efforts 
of the veterans in the field, there is not a great deal ot 
material available. 
Winifred Ward is considered one of the pioneers in 
creative dramatics. Her books have been accepted with en-
thusiasm. Miss Ward says that the new education with 
emphasis on the development of the whole child, has a place 
for creative dramatics. The old school stressed mental 
discipline and formal drama was accepted as a means of 
entertainment. The schools, aiming at first-hand infor-
mation and experiences, have a place for creative dramatics 
as a valuable contribution to education. These schools 
have opened their doors to another ot the arts.1 
One of the most recent contributions to creative 
dramatics is the work of Ruth Lease and Geraldine B. Siks. 
These writers believe that in this atomic age it is 
lw1nifred Ward, Creative Dramatics, (New York: D. 
Appleton and Company, 1930), pp.1-3. 
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e s s e n t i a l  t h a t  t h e  c h i l d r e n  o f  t h e  w o r l d  k n o w  t h e  c u l t u r e s  
o f  o t h e r  n a t i o n s  a s  w e l l  a s  t h e i r  o w n .  T h r o u g h  c r e a t i v e  
d r a m a t i c s  c h i l d r e n  c a n  l e a r n  a b o u t  t h e  v a r i o u s  p e o p l e s  a n d  
g r o w  i n  u n d e r s t a n d i n g .  I n  t h i s  c r e a t i n g  t h e  c h i l d  i s  a b l e  
t o  l i v e  t h e  l i v e s  o f  o t h e r  p e o p l e  a n d  a c q u i r e  a  t o l e r a n c e  
t h a t  i s  s t r o n g  a n d  r e a l .
1  
I n  t h e  g r o u p  a c t i v i t y  o f  t h e  c r e a t i v e  d r a m a t i c s  c l a s s ,  
e a c h  m e m b e r  i s  t r e a t e d  w i t h  r e s p e c t  a n d  e n c o u r a g e d  t o  d e v e l o p  
h i s  c r e a t i v e  p o w e r s .  T h i s  c r e a t i v e n e s s ,  t h a t  i s  w i t h i n  e a c h  
i n d i v i d u a l ,  h e l p s  t o  d e v e l o p  a w a r e n e s s  a n d  k e e p s  a l i v e  t h e  
u n i q u e  p e r s o n a l i t y  o f  e a c h  s t u d e n t .  
A g n e s  H a a g a  a n d  P a t r i c i a  A .  R a n d l e s  h a v e  p u b l i s h e d  a  
b o o k  f o r  t h e  u s e  o f  c r e a t i v e  d r a m a t i c s  i n  t h e  p r i m a r y  g r a d e s .  
T h e s e  a u t h o r s  f e e l  t h a t  t h e  p r i m a r y  o b j e c t i v e s  o f  c r e a t i v e  
d r a m a t i c s  i s  t o  p r o v i d e  e x p e r i e n c e s  w h i c h  w i l l  h e l p  t h e  c h i l d  
f u r t h e r  d e v e l o p  f i n e  a t t i t u d e s  a n d  a p p r e c i a t i o n s .  T h r o u g h  
' t h e s e  e x p e r i e n c e s  d e s i r e s  w i l l  b e  a w a k e n e d  w i t h i n  h i m  w h i c h  
w i l l  e n a b l e  h i m  t o  u n d e r s t a n d  t h e  b e a u t y  a n d  l i f e  o f  t h e  
w o r l d  a r o u n d  h i m .
2  
1
R u t h  L e a s e  a n d  G e r a l d i n e  B .  S i k s ,  C r e a t i v e  D r a m a t i c s  
i n  H o m e ,  S c h o o l ,  a n d  C o m m u n i t y ,  ( N e w  Y o r k :  H a r p e r  B r o t h e r s ,  
I95~PP• ~ 
2 A g n e s  H a a g a  a n d  P a t r i c i a  A . R a n d l e s ,  S u p p l e m e n t a r y  
M a t e r i a l s  f o r  U s e  i n  C r e a t i v e  D r a m a t i c s  w i t h  Youn~er 
C h i l d r e n ,  ( S e a t t ! e : - u n l v e r s i t y  o f  W a s h i n g t o n ,  1 9 5  ) ,  p p . 9 7 .  
O n e  o f  t h e  e a r l y  b o o k s  o n  t h e  p s y c h o l o g i c a l  a s p e c t s  
o f  d r a m a t i c s  i n  e d u c a t i o n  w a s  ' W l ' i t t e n  b y  E l n o r a  W h i t m a n  
C u r t i s .  M u c h  h a s  b e e n  d o n e  s i n c e  h e r  t i m e ,  b u t  t h e r e  i s  
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s t i l l  m u c h  m o r e  t o  b e  d o n e  i n  e s t a b l i s h i n g  t h i s  a l l  i m p o r -
t n a t  p h a s e  o f  e a u c a t i o n  i n  t h e  c u r r i c u l u m  o f  s c h o o l s .  E l n o r a  
C u r t i s  s t a t e s  t h a t  t h e  d e m a n d  f o r  t h e  d r a m a t i c  i s  o n l y  t h e  
e x p r e s s i o n  o f  p e r s o n a l i t y  a n d  a  c h a n c e  t o  e s c a p e  f r o m  l i m i -
t a t i o n s ,  b o t h  n a t u r a l  a n d  i m p o s e d .  T h i s  i s  e s p e c i a l l y  t h e  
c a s e  o f  c h i l d r e n  w h o  l i v e  n a r r o w  l i v e s  o f  m o n o t o n y  f i l l e d  w i t h  
d r u d g e r y .  T h e r e  i s  a  n e e d  f o r  v a r i e t y  a n d  c h a n g e  f o r  t h e  
s t a r v e d  i m a g i n a t i o n .
1  
A n o t h e r  p e r s o n  w h o  r e a l i z e d  t h e  w o r t h  o r  c r e a t i v e  
d r a m a t i c s  y e a r  a g o  w a s  C o r r i n e  B r o w n .  S h e  s t a t e s :  
P l a y ,  d r a m a t i c  o r  o t h e r w i s e ,  h a s  a l w a y s  b e e n  t h e  
e x p r e s s i o n  o f  m a n ' s  m o o d s ,  t h e  d e v e l o p m e n t  o f  h i s  
p e r s o n a l i t y  a n d  s o c i a l  r e l a t i o n s h i p s .  T h r o u g h  i t  h e  
i n t e r p r e t s  h i s  e x p e r i e n c e s ,  o r  c a t c n e s  f o r  t h e  
m o m e n t  t h e  a d v e n t u r e s  a n d  d e e p  e m o t i o n s  w h i c h  1 1 . t e  
m a y  d e n y  h i m .  
P l a y  i s  a l w a y s  s e r i o u s  t o  c h i l d r e n .  W h e n  p l a y i n g  
t h e y  a r e  l i v i n g  t h e i r  h i g h e s t  l e v e l ,  f o r  m o r e  
t h i n k i n g  g o e s  o~ i n  t h e i r  p l a y  t h a n  a n y  o t h e r  p h a s e  
o f  t h e i r  l i v e s .  
l E l n o r a  W h i t m a n  C u r t i s ,  T h e  D r a m a t i c  I n s t i n c t  i n  
E d u c a t i o n ,  ( B o s t o n :  H o u g h t o n  M 1 1 ? l ' i n  C o m p a n y ,  1~14), p p . 2 , - 2 7 .  
2 c o r r i n e  . B r o w n ,  C r e a t i v e  D r a m a  i n  t h e  L o w e r  S c h o o l ,  
( N e w  Y o r k :  D . A p p l e t o n  a n d  C o m p a n y ,  1 9 2 9 1 ' , - P P . 2 - 4 .  
C H A P T E R  I I I  
P R O V I N G  T H E  N E E D  F O R  C R E A T I V E  D R A M A T I C S  
P h i l o s o p h y  ! 2 ! . .  c r e a t i v e  d r a m a t i c s .  T h a t  e d u c a t i o n  i s  
a n  o r g a n i c  w h o l e  i s  t h e  p h i l o s o p h y  u n d e r l y i n g  t h e  c r e a t i v e  
d r a m a t i c s  p r o g r a m .  T h e  c h i l d  i s  c o n s i d e r e d  i n  t h e  l i g h t  o f  
t o t a l  g r o w t h ,  c r e a t i v e  d r a m a t i c s  i s  a n  e s s e n t i a l  a s p e c t  o t  
t h a t  t o t a l  d e v e l o p m e n t ,  a n d ,  a s  s u c h  s h o u l d  b e  c o n s i d e r e d  
b y  t h e  t e a c h e r  a s  a  u n i f i e d  w h o l e .  
W i n i : f ' r e d  W a r d  b r i n g s  t h i s  o u t  v e r y  c l e a r l y .  S b e  
s t a t e s  t h a t  d e m o c r a c y  r e q u i r e s  c o - o p e r a t i o n  a n d  t h a t  t h e  
s c h o o l  s h o u l d  g i v e  t h e  c h i l d r e n  a  c h a n c e  t o  p r a c t i c e  d e m o -
c r a c y .  E d u c a t i o n  s h o u l d  b e  o b t a i n e d  b y  s o c i a l  l i v i n g .  
I n  c r e a t i v e  d r a m a t i c s  t h e  t e a c h e r  i s  t h e  l e a d e r  a n d  
t h e  g u i d e ,  b u t  n e v e r  t h e  d i c t a t o r .  I n s t e a d  o f  l e a r n i n g  
m e r e  f a c t s  a n d  d a t e s  t h e  c h i l d  l e a r n s  t h e  f a c t s  b e h i n d  t h e  
s o c i a l  m o v e m e n t .
1  
C r e a t i v e  d r a m a t i c s  i s  n o t  a i m e d  a t  c r e a t i n g  t h e  
c h i l d r e n  t o  b e c o m e  a c t o r s .  I t  i s  a i m e d  a t  t h e  d e v e l o p m e n t  
o : f '  t h e  w h o l e  c h i l d ,  s o c i a l l 7 ,  e m o t i o n a l l y ,  i n t e l l e c t u a l l y ,  
p h y s i c a l l y ,  a n d  s p i r i t u a l l y .
2  
l w 1 n i : f ' r e d  W a r d ,  P l a ' J ! l a k i n g  w i t h  C h i l d r e n ,  ( N e w  Y o r k :  
A p p l e t o n  C e n t u r y  C r o t t s ,  I n c o r p o r a t e d ,  1 9 4 7 ) ,  p p . 1 5 - 1 7 .  
2 R u t h  L e a s e  a n d  G e r a l d i n e  B . S i k s ,  C r e a t i v e  D r a m a t i c s  
i n  H o m e ,  S c h o o l ,  a n d  C o m m u n i t z ,  ( N e w  Y o r k :  H a r p e r  B r o t h e r s ,  
~5'2},'" p  . 2 .  -
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The teacher must furnish the right world to work :in. 
The new school should remove the traditional bars and permit 
the hidden powers of a child to be free and exercised. The 
task of the teacher then, is to furnish the right atmosphere 
for the development of the whole child. Children who are 
taught to use their creative powers are better prepared for 
living.1 
II. ASPECTS OF CREATIVE DRAMATICS 
Participation. Participation is the keynote in the 
creative dramatics program. Through activity the child 
grows. In the beginning it may be difficult to get chil-
dren interested i~ this all important phase of education. 
However, the play instinct is natural to children and the 
barriers are soon down. 
Creative dramatics not only benefits the children 
who participate, the activity is carried into the homes and 
the community as well. The young are always the vital 
factor in the security of a community and the nation. When 
children enter into this creative play, they spend their 
time and energy in constructive thinking, which in turn 
carry over to their adult life and thus benefit their adult 
thinking and behavior. 
1Hugh Mearns, Creative Power, (New York: Double Day 
Doran Company Incorporated, 19~9) p. 21.j.8. 
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C r e a t i o n .  ~ c h i l d ' s  w o r l d  i s  a n  a c t i v e  w o r l d ,  w i t h  
r e a l  p e o p l e  a n d  r e a l  t h i n g s  a r o u n d  h i m .  T o o  o f t e n  w e  a r e  
a p t  t o  d i s c o u r a g e  t h e  c r e a t i v e  i m p u l s e s  w i t h i n  t h e  c h i l d  
a n d  f o r g e t  th~t w e  w e r e  o n c e  y o u n g .  T e a c h e r s  o f t e n  d i s -
c o u r a g e  t h e  c r e a t i v e  i m p u l s e  o f  t h e  c h i l d  i n s t e a d  o f  r e -
c b a n n e l i n g  i t .  
T h e  d u t y  o f  e v e r y  t e a c h e r  i s  t o  g i v e  t h e  c h i l d r e n  a  
m e a n s  o f  r e l e a s i n g  t h e i r  d i s t u r b e d  f e e l i n g s ,  i n s t e a d  o f  p e r -
m i t t i n g  t h e m  t o  b e  l o c k e d  u p  i n  t h e i r  h e a r t s ;  o r  p e r h a p s ,  
r e l e a s e d  i n  a n  u n d e s i r a b l e  w a y .  W i t h o u t  c a r e f u l  g u i d a n c e  
f r o m  a d u l t s  t h e  c h i l d r e n  s o o n  l o s e  t h e  d e s i r e  t o  c r e a t e .  
, l p p r e c i a t i o n .  C h i l d r e n  c o m e  t o  s c h o o l  w i t h  d i f f e r e n t  
a t t i t u d e s  a n d  a p p r e c i a t i o n s  f o r  a r t ,  m u s i c ,  a n d  l i t e r a t u r e .  
T h e  c r e a t i v e  d r a m a t i c s  c l a s s  b a s  t h e  p o w e r  t o  a i d  c h i l d r e n  
t o  a p p r e c i a t e  t h e  b e t t e r  t y p e s  o f  m a t e r i a l  i n  t h e s e  f i e l d s .  
T o  c r e a t e  t b . e  p r o p e r  m o o d  f e r  t b . e  , t : l t . . i : l n g  o f  a  
c r e a t i v e  d r a m a t i c s  s t o r y  t h e  t e a c b . e r  m a y  p l a y  s o m e  r e c o r d -
i n g s  o f  t h e  b e s t  m u s i c .  T h r o u g h  t h i s  t h e  c h i l d r e n  w i l l  a l s o  
l e a r n  a n  a p p r e c i a t i o n  f o r  g o o d  m u s i c .  
T b e  l i t e r a t u r e  f r o m  w h i c h  t h e  s t o r i e s  f o r  c r e a t i v e  
p l a y i n g  a r e  c h o s e n  s h o u l d  a l w a y s  b e  t h e  f i n e s t .  T h e  p o e t r y  
u s e d  w i l l  b e  o n  t h e  c h i l d ' s  l e v e l  a n d  r e l a t e d  t o  h i s  
i n t e r e s t s .  I n  t h i s  w a y  b e  w i l l  s o o n  l e a r n  t o  s e l e c t  e n d  
a p p r e c i a t e  g o o d  l i t e r a t u r e .  
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Children live closer to nature and beauty than we 
realize. It is for us, the teachers, to bring this quality 
to the surface by teaching an appreciation for the more 
artistic things in life. 
III. INDIVIDUAL DIFFERENCES 
Every teacher lmows that no two children in his 
classroom are exactly alike. True, there may be some that 
have similar character traits. There will be timid chil-
dren, aggressive children, boys and girls who are highly 
emotional, and others who are senaitive and self-conscious. 
Group activities in creative dramatics help children 
to adjust themselves. The overly aggressive child will 
learn to be a member of a group. He learns to take his 
turn and to accept criticism from others. 
A patient, understanding teacher will try to draw 
the timid child into the play without force. VVhen the 
class is evaluating the play, the teacher is quick to let 
the shy child respond if he shows a deaire. Before long 
this child will begin to participate more willingly. 
Children will quickly learn to be the audience. A 
child may one time be the audience, the leading character 
at another time, and a less important character still 
another time. Because children are different they choose 
the part they best fit at that particular moment. 
C H A P T E R  I V  
T H E  V A L U E  O F  C R E A T I V E  D R A M A T I C S  T O  C H I L D R E N  
I .  S p e c i f i c  G r o w t h . , 2 !  ! ! ! . ! ,  C h i l d _ ! ! !  C r e a t i v e  D r a m a t i c s .  
S o c i a l .  C r e a t i v e  d r a m a t i c s  i s  a  d e m o c r a t i c  p r o -
c e d u r e  i n  w h i c h  t h e  c h i l d r e n  a l l  p a r t i c i p a t e .  E a c h  c h i l d  
i s  i n v i t e d  t o  p l a y  a n d  h e l p  e v a l u a t e  t h e  w o r k  o f  t h e  g r o u p .  
A s  h e  w o r k s  a n d  p l a y s  w i t h  o t h e r s  h i •  o w n  i d e a s  m a y  b e  
s u b o r d i n a t e d  a t  t i m e s  f o r  t h e  g o o d  o f  t h e  d r a m a t i z a t i o n ,  
T h i s  i s  s o c i a l  l e a r n i n g  a t  i t s  b e s t .  T h e  c h i l d  w o r k s  w i t h  
t h e  g r o u p  a n d  t h e y  c r e a t e  t o g e t h e r  a  s a t i s f y i n g  d r a m a t i -
z a t i o n .  
C h i l d r e n  r e g a r d  t h e  a c t i v i t y  o f  c r e a t i v e  d r a m a t i c s  
a s  p l a y  a n d  s a t i s f y i n g  f u n .  T h e  s t o r y  o r  e x p e r i e n c e  t h e y  
a r e  p l a y i n g  c o m e s  a l i v e  a s  t h e y  c r e a t e .  T h e r e  i s  t h a t  
f r i e n d l y  g i v e  a n d  t a k e  t h a t  t h e y  w i l l  c a r r y  o v e r  i n t o  
t h e i r  a d u l t  l i f e .  
T h e  t e a c h e r  i s  a b l e  t o  l e a r n  a b o u t  t h e  s p e c i a l  
a b i l i t i e s  a n d  t a s t e s  o f  t h e  c h i l d r e n ,  t h e i r  c u l t u r a l  b a c k -
g r o u n d  a n d  s o c i a l  o p p o r t u n i t i e s  b y  c a r e f u l  o b s e r v a t i o n  o f  
t h e i r  a c t i v i t i e s  d u r i n g  t h i s  p e r i o d .  T h e  a g g r e s s i v e  a n d  
t i m i d  c h i l d r e n  b e c o m e  a p p a r e n t  a n d  s h e  i s  b e t t e r  a b l e  t o  
g u i d e  t h e m  i n  m a k i n g  s o c i a l  a d j u s t m e n t s .  
P h y s i c a l o  P l a y i n g  t h e  e x p e r i e n c e  o r  s t o r y  i n  
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creative dramatics class affords the children much needed 
physical activity. While living the roles they play, much 
movement and bodily exercise goes into the actual playing. 
Walking, skipping, hopping or running are all essential 
characteristics of rhythmic playing. 
A healthy and well co-ordinated body will be the 
reward of the good posture in walking, standing, and sit-
ting which will be stressed in every dramatics class. The 
children gain poise :from their experiences in this play-
making, and educational learning which calls for much 
individual initiative. 
Mental. Thinking independently and creatively is 
one of the chief goals in the creative dramatics program. 
The children have an opportunity to express their thoughts 
and ideas. There is a great need in our democracy today 
for this type of thinking. The children develop the play 
out of their own thoughts and ideas and supply the speeches 
that they feel are appropriate. This activity calls for 
the expression that comes from within rather than the 
rehearsing of plays for public exhibition. 
Evaluation of the scenes played necessitates good 
reasoning ability, equal to, and often surpassing, that 
required by other school subjects. Children criticize 
what is good and offer their suggestions for the improve-
ment of their own dramatization. 
1 4  
W h e n  c h i l d r e n  a r e  p o r t r a y i n g  a  c h a r a c t e r  t h e y  s e a r c h  
d e e p l y  f o r  t h e  c o r r e c t  a n d  a p p r o p r i a t e  w o r d s  t o  s a y .  T h i s  
a c t i v i t y  w i l l  h e l p  p r o m o t e  t h e  a b i l i t y  t o  t h i n k  q u i c k l y  
a n d  c l e a r l y  i n  l a t e r  l i f e  s i t u a t i o n s .  T h e  t e a c h e r  s h o u l d  
a l w a y s  e n c o u r a g e  t h e  p u p i l s  t o  e x p r e s s  t h e i r  o p i n i o n s  a n d  
e n d e a v o r  t o  d r a w  o u t  t h e  f i n e s t  e x p r e s s i o n s  r a t h e r  t h a n  
a c c e p t  s h a l l o w  s u r f a c e  t h i n k i n g .  
S p i r i t u a l .  T h e  d e v e l o p m e n t  o f  s t r o n g  f u n d a m e n t a l  
t r u t h s  a n d  a n  a p p r e c i a t i o n  f o r  t h e  b e t t e r  t h i n g s  i n  l i t e r -
a t u r e  i s  a n  a i d  t o  c h i l d r e n  i n  i d e n t i f y i n g  t h e m s e l v e s  w i t h  
t h e s e  c h a r a c t e r s .  M a n y  l e s s o n s  i n  l o y a l t y  a n d  o b e d i e n c e  
c a n  b e  l e a r n e d  a s  t h e  c h i l d r e n  i m i t a t e  t h e  n o b l e  p e r s o n s  
t h e y  a r e  p o r t r a y i n g .  C h i l d r e n  c a n  a c q u i r e  a  l o v e  f o r  t h e  
b e a u t i f u l  i n  a r t ,  m u s i c ,  a n d  p o e t r y  i n  t h e  c r e a t i v e  d r a -
m a t i c s  c l a s s .  
A s  t h e  c h i l d  p a r t i c i p a t e s  i n  t h e  p l a y m a k i n g  g r o u p  
h e  b e g i n s  t o  u n d e r s t a n d  h o w  p e o p l e  t h i n k  a n d  f e e l  a n d  s o  
h e  a c q u i r e s  a  b e t t e r  u n d e r s t a n d i n g  o r  o t h e r  p e r s o n s  a n d  o f  
h i m s e l f  i n  t h e s e  e x p e r i e n c e s .  D e s i r a b l e  a t t i t u d e s  a r e  
d e v e l o p e d  i n  t h e  f r i e n d l y  a t m o s p h e r e  o f  t h e  s o c i a l  g r o u p  
i n  w h i c h  h e  i s  w o r k i n g  a n d  c o - o p e r a t i n g .  A  s e n s e  o f  s e c u r -
i t y  i s  o b t a i n e d  f r o m  t h e  p r a i s e  h e  r e c e i v e s  f o r  c o n t r i b u t i n g ,  
a n d  t h i s  e l e m e n t  g i v e s  h i m  t h e  n e e d e d  c o n f i d e n c e  i n  h i s  
o w n  a b i l i t i e s .  
Emotional. The emotional release that the child 
experiences in his creative work is most valuable to 
provide for his social adjustment and behavior. Pent-up 
feelings are released as the child plays strong and noble 
characters in the activity of group play. 
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Strong inner emotions that are curbed are perm.1 tted 
to release into healthy channels and guided in development 
when they are revealed in the creative drama. The child's 
attitudes and emotions are re~eased and the watchful 
teacher can better aid the child when these feelings are 
made known. 
A child reveals his desires and needs as he drama-
tizes with the group. He shows how he feels and makes 
known a probable need for adjustment. Personal fears, 
guilts, and hostilities may be released if he is permitted 
to feel free in the planning and the playing. 
C H A P T E R  V  
S C U R C E S  0 ! 4 '  M l . T E R I U .  
I .  P S Y C H O U l G Y  O F  C H I L D R E N  
P r i m a r y  G r a d e s .  •  h e a l t h y  p r i m a r y  c h i l d  h a s  g r e a t  
v i t a l i t y .  U p o n  e n t e r i n g  s c h o o l  t b e r e  m a y  b e  a  r e s u m p t i o n  
o f  c e r t a i n  t e n s i o n a l  b e h a v i o r .  H e  h a s  a n  u r g e  t o  a c t i o n  
a n d  i s  s t i l l  f o r  a  s h o r t  t i m e  o n l y .  ~.n e x p r e s s i o n  t h r o u g h  
m o v e m e n t  i s  n e c e s s a r y  f o r  g r o w t h .  ~ctive g a m e s  a n d  p l a y s  
w i t h  r u n n i n g  a n d  j u m p i n g  a r e  n e e d e d .  D r a m a t i c  a c t i v i t i e s  
a n d  r h y t h m i c  p l a y i n g  i s  e s s e n t i a l .  T h e  w i t h d r a w n  c h i l d  
m u s t  l e a r n  t o  f i n d  h i s  p l a c e  i n  t b e  g r o u p .  
C h i l d r e n  i n  t h i s  a g e  g r o u p  a r e  e x p l o r e r s .  T h e y  
l i k e  t o  k n o w  t h e  w h y  o f  t h i n g s ,  a n d  a s  t h e y  d o  s o ,  g a i n  
k n o w l e d g e  o f  t h e  w o r l d  a b o u t  t h e m .  D r a m a t i c  p l a y  i s  g o o d  
t o  b e g i n  w i t h .  T h i s  i s  m a k e - b e l i e v e  a n d  s p o n t a n e o u s .  T h e  
c h i l d r e n  d e l i g h t  i n  t h i s  g a m e  e l e m e n t  a s  i t  i s  s i m p l e  a n d  
o n  t h e i r  l e v e l .  T h e  s t r e s s  i n  t h e  l o w e r  a n d  u p p e r  p r i m a r y  
g r a d e s  m u s t  a l w a y s  b e  o n  t h e  p l a y i n g  r a t h e r  t h a n  o n  t h e  
p l a y .  
I n t e r m e d i a t e  G r a d e s .  C h i l d r e n  i n  t h e  m i d d l e  g r a d e s  
n e e d  a n  a s s u r e d  p o s i t i o n  i n  a  s o c i a l  g r o u p .  T h e y  n e e d  
f r e e d o m  i n  s e t t i n g  u p  t h e i r  o w n  s t a n d a r d s  a n d  r u l e s .  
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It is as important for children to learn good fellowship 
as it is to learn good leadership. Encouragement to exercise 
creativity in rhythms should be given. 
Children in the intermediate grades are in an age of 
adventure. They admire heroes and heroines~ Both girls and 
boys are interested in sports, hobbies, clubs, gangs, 
reading, radio, movies, and television. They are also plan-
ning wbat they will be when they grow up. Some of them are 
already earning money with paper routes, baby sitting, and 
helping parents. 
They enjoy pioneering, exploring, and camping. This 
group likes mysteries, secrets, magic, excitement, wonder, 
and inventions. Creative dramatics for them should be 
chosen along these lines of interest. 
Junior High School Grades. This is a transition 
period and muscular growth is very rapid. ~wkwardness is 
prevalent and restlessness may be concomitant. Cb.ila.ren 1.n 
this age group are strongly individual. They differ widely 
in physical maturity and temperament. 
This age group needs understanding and guidance in 
the playing, otherwise they will not participate freely. 
&dolascence is an age of idealism and realism. They are in 
search of ideals. They are interested in the future and the 
past, as well as in their immediate environment. They try 
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t o  p u t  t h e m s e l v e s  i n  t h e  p l a c e  o f  t h o s e  w h o m  t h e y  a d m i r e ,  
a n d  i m i t a t e  t h e i r  a c t i o n s .  H e r o  w o r s h i p  i s  c o m m o n .  T h e y  
t r y  t o  i d e n t i f y  t h e m s e l v e s  w i t h  c e l e b r i t i e s  a n d  h e r o  a n d  
h e r o i n e s  i n  b o o k s .  
D u r i n g  t h i s  p e r i o d  o f  r a p i d  g r o w t h  a n d  g r e a d  a d j u s t -
m e n t ,  e a c h  c h i l d  n e e d s  t o  e x p r e s s  h i m s e l f  f o r  e m o t i o n a l  
r e l e a s e .  H e  m a y  a p p e a r  c a l m  o u t w a r d l y .  b u t  i n w a r d l y  h e  m a y  
b e  v e r y  t e n s e .  C r e a t i v e  d r a m a t i c s  a i d s  t h e  c h a n n e l i n g  o t  
t h e s e  e m o t i o n s  a n d  r e l e a s e s  t h e m .  T h e  c h i l d  c a r r i e s  h i s  
e m o t i o n a l  p r o b l e m s  i n t o  h i s  p l a y i n g  a n d  c h a r a c t e r i z a t i o n s .  
W h i l e  p l a y i n g  a  s t r o n g  c h a r a c t e r  h e  b e g i n s  t o  h a v e  a  b e t t e r  
u n d e r s t a n d i n g  o r  h i s  o w n  f e e l i n g s  a n d  d i s t u r b i n g  t h o u g h t s .  
T h e  n o b l e  c h a r a c t e r s  t h a t  h e  p l a y s  w i l l  e n a b l e  t h e  c h i l d  
t o  a d j u s t  h i m s e l f  a n d  h a v e  m o r e  c o n f i d e n c e  i n  h i s  a b i l i t i e s .  
T h e r e  a r e  b a s i c  n e e d s  i n  a l l  c h i l d r e n  t h a t  h a v e  t o  
b e  a d j u s t e d .  T h e  t e a c h e r  m u s t  l e a r n  a l l  h e  c a n  a b o u t  e a c h  
i n d i v i d u a l  c h i l d  w i t h  w h o m  h e  i s  w o r k i n g ,  t o  b e  t h e  b e t t e r  
p r e p a r e d  t o  a i d  h i s  g r o w t h .  
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II. STANDARDS FOR EVALUATING MATERIAL 
Quality. The story or poem chosen for dramatization 
should be worthwhile material and well written. It need not 
always teach a lesson. For0example, the children may 
dramatize a story or a poem for the humorous element. The 
release of tension caused by laughter is most re.freshing, 
and balances the emotions. The material chosen need not 
have a moral but should present some view of life with a 
new meaning. 
Many children come from homes that have low standards 
of living. By presenting material to them on a higher level, 
they are better able to learn truer values than are given 
them by their home condi~ions. A story or poem that is 
likely to lower moral standards should never be used. 
Older children, especially, should not always have a 
story that has a happy ending, but should have a logical 
one. Realism must be raced and how better can it be taught 
than through a constructive creative program? 
Plot. The main event in the story should have a 
problem of sane kind. The reader wants something to happen. 
Children enjoy a story with suspense that carries them from 
one situation to another in the story with sympathy for the 
leading characters. Boys and girls loose interest if the 
climax is not reached without too many incidents. They 
2 0  
i d e n t i f y  t h e m s e l v e s  w i t h  t h e  l e a d i n g  c h a r a c t e r s  a n d  d e s i r e  
t h a t  a l l  t u r n s  o u t  w e l l  f o r  t h e m .  
A c t i o n .  A c t i o n  i s  e s a e n , i a l  i n  t h e  d e v e l o p m e n t  o f  
t h e  p l o t  o f  t h e  p l a y .  T h e  a c t i o n  m u s t  b e  t y p e s  l t l i c h  c a n  
b e  i n t e r p r e t e d  b y  m o v e m e n t  a n d  s p e a k i n g .  T h e  m o s t  i m p o r -
t a n t  a s p e c t  i s  t l u . t  t h i s  a c t i o n  b e  c a r r i e d  o u t  p r o p e r l y .  
M a n y  s t o r i e s  h a v e  a  g r e a t  d e a l  o f  a c t i o n  b u t  a r e  n o t  s u i t -
a b l e  t o r  p l a y i n g  b y  c h i l d r e n .  F o r  e x a m p l e ,  a  s t o r y  t h a t  
j u m p s  f r o m  o n e  p l a c e  t o  a n o t h e r  w i t h  m a n y  S : l . o r t  s c e n e s  w o u l d  
b e  c o n s i d e r e d  u n s u i t a b l e  t o r  p l a y i n g .  
C h a r a c t e r  C h o i c e .  T h e  c h a r a c t e r s ,  w h e t h e r  h u m a n  
b e i n g s  o r  a n i m a l s ,  s h o u l d  s e e m  r e a l ,  w i t h  c h a r a c t e r i s t i c s  
w h i c h  c a n  b e  i n t e r p r e t e d .  S t r a n g e  c r e a t u r e  i n  f a n t a s y ,  
a n d  f a i r y  t a l e s  c a n  b e  m a d e  b e l i e v a b l e  w h e n  p o r t r a y e d  b y  
t h e  c h i l d r e n .  
N o t  a l l  t h e  c h a r a c t e r s  n e e d  t o  b e  s t r o n g l y  i n d i v i d u a l -
i z e d ,  b u t  t h e  c h i l d r e n  w o r k i n g  o n  t h e m  i n  t h e  d r a m a t i z a t i o n  
w i l l  g i v e  t h e m  ce~tain c h a r a c t e r i s t i c s .  
C h i l d r e n  u s u a l l y  p r e f e r  t o  p l a y  a  s p e c i a l  r o l e  r a t h e r  
t h a n  s t r a i g h t  c h a r a c t e r s .  T h e  c h i l d  w i l l  p r o b a b l y  b e  l e s s  
s e l f - c o n s c i o u s  i f  h e  i s  p l a y i n g  a  c h a r a c t e r  u n l i k e  h i s  o w n  
p e r s o n a l i t y .  H e  m a n y  t i m e s  l i k e s  t o  p l a y  a  c h a r a c t e r  d i f f e r -
e n t  f r o m  h i s  o w n  a g e  a n d  b a c k g r o u n d .  I n  t r e e  p l a y ,  t o r  
e x a m p l e ,  c h i l d r e n  a r e  m o t h e r s ,  f a t h e r s ,  p o l i c e m e n ,  o r  b a n d i t s .  
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Many teachers, in their endeavor to have all the 
children participate and have the fun o.f playing designate 
some o.f the children to play inanimate creatures, such as 
the sun, moon, flowers, fence, and anything as atmosphere. 
The writer does not agree with this type of teaching crea-
tive dramatics. One questions what value the child obtains 
.from playing a fence! Just how doe a a .fence .feel? What 
emotional release can one acquire being ttthe big round sun?" 
Playing the part o.f an animal that moves can be done with 
satisfaction, as the animal does have .feeling and action 
but how can one make a cabbage come to lif'e? 
Child Interest. The children's interests and tastes 
should be eonsida~ed in selecting a story for them to play. 
It should have a strong appeal to the age group that is to 
use it. Otherwise the dramatization will be done in a 
half'-hearted manner. 
The dialogue makes the playing interesting. Experi-
ences or stories that have a great deal ot dialogue aid the 
children in playing. There is a greater chalienge though, 
1.f there is little or no dialogue. This calls .for thinking 
and imagination comes into p!ay to supply the conversation. 
Value !2 .!!!!. Learner. One should choose a story for 
children that will raise rather than lower moral standards, 
or one where good triumphs over evil. Justice usually 
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characterizes the outcome of stories ror children. This 
does not give them a picture of life as it is, but rather 
life as it should be. 
Later, withe the older children, stories may be used 
that do not always have a happy but a logical ending. This 
realistic portrayal helps children to realize that things 
don 1 t always develop as we wish them to. It is hard for 
children, especially the younger ones, to realize that it 
is better not to have rewards at the cost of one's self 
respect or peace of soul. Spiritual rewards are more to be 
desired than temporal ones. 
Children find it difficult to realize that it is 
better to fail than to do evil. The hero of the story, 
however, should never be ridiculous; neither should a 
villian be so clever and attractive ~hat he wins sympathy 
from the children. 
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III. STORIES 
The following stories are illustrations that check 
with the standards for evaluating material for creative 
dramatics. 
THE THREE BEARS is still a popular story with the 
primary grades. It has suspense, interesting action, and 
a perfect plot for dramatization. The climax is reached 
quickly without detail. All the charadters are good end 
there is no villian.1 
The middle grades always enjoy THE EMPEROR'S NEW 
CLOTHES for creative dramatics. Its characterization and 
action is excellent, and the hum.or is enjoyed by all.2 
Biblical stories occasionally made good material 
for the junior high school students. One of the favorites 
with them is THE GOOD SAMARITAN. It has great possibilities 
of being enlarged by adding more characters, but the message 
will always be the same.3 As the children create they live 
the parts they are playing. 
lMiriam Blanton Huber, 
(New York: MacMillan Company, 
2Ibid., P• 462. 
~~55f and Verse for Children, ~75· -
3w1111am Newton and Ellamay Horan, Bible History, (New York: Sadlier Company, 1942) p.286-287. 
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I V .  P O E M S  
M o t h e r  G o o s e  i s  i d e a l  t o  b e g i n  w i t h  i n  t h e  l o w e r  
g r a d e s ,  b e i n g  o n e  o f  t h e  b a s t  m a t e r i a l s  f o r  t h e  y o u n g e r  
c h i l d r e n .  T h e y  a . r e  f i l l e d  w i t h  f u n ,  a c t i o n ,  a n d  d e l i g h t f u l  
c h a r a c t e r s .  S o m e  o f  t h e  f a v o r i t e s  a r e  B o Y  B i l J E ,  M I S T R E S S  
M A R Y ,  L I T T I . E  M I S S  M U : F ' F E T ,  O L D  : M :  O T H E R  . f f i J B & . R D ,  T H R E E  L I T  T I E  
K I T T E N S ,  O L D  K I N G  C O L E ,  a n d  L I T T L E  B O - P E E P .  T h e  r h y t h m s  
a r e  p l e a s i n g  t o  t h e  e a r .  T h e  o l d e r  c h i l d r e n  e n j o y  p l a y i n g  
s o m e  o f  t h e m  a t  t i m e s  a n d  i n v e n t  a  c l i m a x ,  a d d  m o r e  c h a r a c -
t e r s ,  a n d  d e v e l o p  a  d e l i g h t f u l  p l a y . l  
D O O R  B E L L S  g i v e s  t h e  m i d d l e  g r o u p  a n  o p p o r t u n i t y  
t o  w o r k  w i t h  c h a r a c t e r i z a t i o n .  T h e y  a r e  a b l e  t o  c r e a t e  
s c e n e s  f o r  t h e  c h a r a c t e r s  m e n t i o n e d  i n  t h e  p o e m  a n d  a d d  
o t h e r s ,  e v e n  e n l a r g i n g  i t  i n t o  a  l o n g e r  d r a m a t i z a t i n n .
2  
T h e  j u n i o r  h i g h  s c h o o l  p u p i l s  r e c o g n i z e  t h e  h u m o r  i n  
JOH~TH&N B I N G ,  w h o  w a s  a n  a b s e n t  m i n d e d  m a n  w h o  w e n t  t o  
v i s i t  t h e  k i n g .  H e r e  a r e  p o s s i b i l i t i e s  o f  i n t e g r a t i o n  w i t h  
h e a l t h ,  c o r r e c t  p r o c e d u r e ,  o r  g o o d  w a n n e r s . 3  
1
M a y  H i l l  A r b u t h n o t ,  . t ' i . r b u t h n o t  A n t h o l o g y  o f  C h i l d r e n ' s  
L i t e r a t u r e ,  ( C h i c a g o :  S c o t t  F o r e s m a n  a n d  C o m p a n y ,  1 9 5 3 )  p . 1 1 5 .  
2
M a y  H i l l  ~rbuthnob, T i m e  f o r  P o e t r y ,  ( C h i c a g o :  S c o t t  
F o r e s m a n  a n d  C o m p a n y ,  1 9 5 1 T J ) . ° 2 Y : -
3 .  
A~buthnot, ~· £ ! ! . ,  p o e t r y ,  p .  1 2 2 .  
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V. RECORDINGS 
The writer feels that there are so many suitable 
records that it is impossible to list any special ones to 
be used in creative dramatics. The resourceful teacher 
will be on the alert to find new recordings that are suit-
able to aid in setting the mood or helping to motivate the 
creative activity of the children. With music, as with 
story material, the teacher needs to explore. 
The following are only a few suggestive recordings 
that can be used for intermediate, and junior high school, 
and are not basic records that mast be played every time. 
Marching: 
March 
March of ..:!?.!!! Toys 
Running: 
Badinage, V.Herbert 
Tiptoeing: 
Minuet, Paderwsky 
Amaryllis 
Galloping: 
~Horseman 
Skating and Sliding: 
Skater's Waltz No.2, 
Turning: 
v19881 
v55054 
v70053 
v16474 
V20153A 
v2-162 
Spinning Song, Mendelssohn 
v20153 
Dancing: 
Waltzing Doll v64834 
D a n c i n g  i n  M a y ,  W i l h e l m  v 1 9 8 9 1  
W a l t z  N o . 2 ,  B r a h m s  V 2 - 1 6 2  
P e a s a n t ' s  D a n c e  V 2 0 3 9 9 B  
D e c c a  R e c o r d s  h a v e  s o m e  e x c e l l e n t  r e c o r d s  f o r  
c h i l d r e n ' s  a c t i v i t i e s .  V o l u m e  8 4 ,  A n i m a l  P i c t u r e s ,  a n d  
V o l u m e  8 5 ,  I n s e c t  ~~ , ! . ! !  M u s i c
1  
a r e  g o o d  e x a m p l e s .  
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R . C . A .  V i c t o r  r e c o r d s  i n  V o l u m e  I E  ? l ,  a r e  g o o d  f o r  
r h y t h m a t i c  p l a y s  s u c h  a s  g n o m e s ,  f a i r i e s ,  c l o w n s ,  f l y i n g  
b i r d s ,  h o r s e s  g a l l o p i n g ,  h i g h  s t e p p i n g  a n d  g a l l o p i n g .  
T e a c h e r s  w i l l  f i n d  i n  R . c . A .  V i c t o r  I I  E 7 2  a c t i -
v i t i e s  t h a t  c a l l  f o r  r u n n i n g ,  s k i p p i n g ,  d a n c i n g ,  j u m p i n g  
a n d  f l y i n g .  
T h e  c h a r m i n g  m e l o d i e s  o f  T h e  N u t c r a c k e r  S u i t e ,  R . C . A .  
V i e t o r  1 0 2 0  a r e  e x c e l l e n t  s t o r y  m a t e r i a l  a s  w e l l  a s  a  b a c k -
g r o u n d  f o r  d r a m a t i c  p l a y  f o r  a  t o y  s h o p .  A l s o ,  t h i s  r e c o r d  
f u r n i s h e s  m a t e r i a l  f o r  C h r i s t m a s ,  a s  w e l l  a s  f a i r i e s ,  e l v e s ,  
a n d  n u r s e r y  r h y m e s .  
T h e  e x c i t i n g  C i r c u s  A l b u m  o f  C o l u m b i a  c 5 8 ,  i s  t h e  
r e c o r d i n g  o f  t h e  B a r n u m  a n d  B a i l e y  C i r c u s  B a n d .  I t  c a n  b e  
l A g n e s  H a a g a  a n d  P a t r i c i a  A . R a n d l e s ,  Sup~lementary 
M a t e r i a l s  f o r  t h e  U s e  i n  C r e a t i v e  D r a m a t i c s  wi~ Y o u n g e r  
C h i l d r e n .  { S e a t t l e :  U n I ' V e r s i t y  o f  W a s h i n g t o n - ; - 1 9 5 2 )  p p . 1 3 7 - 9 5 .  
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used for military parades, royal processions, motivations, 
nursery rhyme characters, and rhythmic play. 
Y:,~ung Peoples' Records are excellent.1 The music is 
simple for running, skipping, and jumping, especially 
suitable for younger children. 
1 Young Peoples' Records, Inc., (New York: 100 6th Ave.) 
CHAPI'ER VI 
PROCEDURES FOR TEA.CHING CBE!i.TIVE DRlnTICS 
I. SOURCES FOR D8'MlTIC PLOTS 
Rhythms. Rhythmic work should be a part of creative 
dramatics on all grade levels. For the younger children 
especially this will involve rhythms that call for a great 
deal of bodily activity, such as running, marching, skipping, 
galloping, swaying, and walking. This will aid them to 
obtain experiences to be used in their dramatic play. 
Percussion instruments, piano, and recordings are 
good for the accompaniments. Rhythms sung by the teacher are 
highly desirable. This enables the children to join in the 
singing and chanting if they wish to do so. 
The teacher should know her group well before planning 
any activity of this kind. The sby children must never be 
expected to do anything that might make them more self-
conscious. On the other hand the playing must never make 
individuals feel that they are playing on a lower grade level. 
When children enter the middle grades without having 
a good background of creative dramatics or none at all, it 
may be difficult to get them to enter freely into the 
rhythmic or dramatic play. 
This is especially true in the junior high school of 
all the groups that should have creative dramatics it is 
this grade level, but here it often stops. 
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The basis of characterization is rhythm. People and 
animals are slow, quick, etc. in their movements. It is 
important to begin with rhythmic plays first, or some activity 
for the group play, to get the feeling of s~curity in the 
group. 
The middle grades like magic and make believe to set 
the mood. One could start with a magic carpet and travei 
to any place they wanted to go by pantomime. On their re-
turn they tell the rest of the class what they did and saw 
on their trip. 
At anotner time children could be skaters. They all 
skate together as a group or any other activity that they 
might suggest. The teacher has the lesson well planned and 
makes suggestions when needed. 
Child Experience. Children may be guided into drama-
tic play or pantomime with some experience that they may have 
had. They might be real or imaginary. The teacher should 
explore to find out the interests of the class. They may 
tell of places they have visited during vacation time, 
hikes, picnics. swimming, outdoor sports, camping, picking 
fruit, and helping with the canning. Other activities of 
the summer may be going to the circus, rodeo, or festivals. 
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P a n t o m i m e  m a y  b e  u s e d  f o r  s e v e r a l  l e s s o n s .  T h i s  g i v e s  
t h e  c h i l d r e n  t h e  f e e l i n g  t h a t  i s  s o  n e c e s s a r y  i n  d o i n g  g o o d  
c r e a t i v e  d r a m a t i c s  a n d  r e a p i n g  b e n e f i t  f r o m  i t .  I f  c h i l d r e n  
a r e  p e r m i t t e d  t o  p l u n g e  i n t o  d i a l o g u e  t o o  s o o n  t h e i r  p l a y -
i n g  w i l l  j u s t  b e  s u p e r f i c i a l  a n d  n o t  r e a l .  T h e y  w i l l  n o t  
h a v e  t h e  f e e l i n g  f o r  o t h e r s  o r  c a n n o t  p o r t r a y  c h a r a c t e r  f o r  
l a c k  o f  i n n e r  f e e l i n g .  J o h n  M e r r i l l  s a y s :  
I m i t a t i o n ,  i m p e r s o n a t i o n ,  a n d  d r a m a t i c  p l a y  a r e  
v i t a l  e l e m e n t s  i n  e v e r y  c h i l d ' s  d e v e l o p m e n t .  T h e y  
a r e  i n d i s p e n s a b l e  f a c t o r s  i n  h i s  r e a l  e d u c a t i o n .  
T h r o u g h  t h e  e x e r c i s e  o f  t h e s e  e l e m e n t s  t h e  c h i l d r e n  
f i n d  s i g n i f i c a n c e  i n  t h i n g s ,  b u i l d  u p  a  c o n s c i o u s n e s s  
o f  m e a n i n g ,  l a y  t h e  f o u n d a t i o n  o f  t h e i r  p e r s o n a l i t y ,  
a n d  b e g i n  t h e  f r a m e w o r k  f o r  t h e i r  s o c i a l  l i f e .  I m i -
t a t i o n  i s  t h e  d o o r  t h r o u g h  w h i c h  c h i l d r e n  e n t e r  i n t o  
t h e  l i v e s  o f  o t h e r s .  I t  i s  a  d o o r w a y  i n  w h i c h  t h e y  
e n t e r  i n t o  l i f e  s i t u a t i o n s . l  
S t o r i e s .  & f t e r  c h i l d r e n  h a v e  h a d  m a n y  i n t e r e s t i n g  
p a n t o m i m e s  a n d  d r a m a t i c  p l a y s  w i t h o u t  d i a l o g u e  a n d  a r e  
a b l e  t o  e x p r e s s  t h e i r  i n n e r  f e e l i n g s  b y  r h y t h m i c  p l a y i n g ,  
w i t h  f a c i a l  e x p r e s s i o n ,  a n d  b o d i l y  a c t i v i t y ,  t h e n  t h e y  a r e  
r e a d y  t o  b e  g u i d e d  i n t o  p l a y i n g  s t o r i e s .  
I t  i s  i m p o r t a n t  t o  k n o w  t h e  t h e m e  o f  t h e  s t o r y .  T h e  
t e a c h e r  t e l l s  t h e  s t o r y  f i r s t  a n d  t h e n  g u i d e s  t h e  p l a y i n g .  
l G e r t r u d e  H a r t m a n  a n d  & n n  S c h u m a k e r ,  P r o g r e s s i v e  
E d u c a t i o n  A s s o c i a t i o n  ( e d . ) ,  { M i l w a u k e e :  E . M . H a l e  a n d  
C o m p a n y ,  1 9 3 9 ) ,  P •  3 0 5 .  
The story of CINDERELLAl has the lesson of the Golden 
Rule repeated over and over again without preaching. 
Another important item for the teacher to know is 
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the mood of the story. It might be quiet, regal, or humor-
ous. The teacher prepares the story by reading it to get 
the style in which it is to be told. If it is realistic, 
then it is to be presented in that manner. 
The primary grades are always enthusiastic about the 
story of PETER RABBIT.2 They can identify themselves with 
him. Being naturally curious they have wandered away from 
home. The children don't see the moral of Peter's curiosity 
and adventure. Mother Rabbit doing things for the little 
rabbits in the story shows her love for her children just 
as their own mothers do for them. 
Every child can remember the experience he had of 
running away and getting into mischief. One could begin 
by sharing experiences of wandering away from home, but care 
should be taken not to give away the point of the story in 
the introduction or the motivation. 
1May Hill Arbuthnot, Anthology of Children's Literature, 
(Chicago: Scott, Foresman and Company-;-1953), Fairy Tales, 
p. 99. 
2Mir1am Blanton Huber, Si94~ and Verse for Children, (New York: MacMillan Company, }-;-p. 455-4?b:' 
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T h e  t e a c h e r  s h o u l d  g r a d u a l l y  g u i d e  t h e  c h i l d r e n  i n t o  
s t o r i e s  t h a t  h a v e  a  s t r o n g  a p p e a l  t o  t h e  s p e c i f i c  g r a d e  
l e v e l .  A  s t o r y  i s  a l w a y s  p l a y e d  u n i t  b y  u n i t  b e f o r e  i t  i s  
p u t  t o g e t h e r  i n t o  a  w h o l e  s t o r y  f o r  p l a y i n g .  P a n t o m i m e ,  
r h y t h m i c  p l a y i n g ,  o r  p l a y m . a k i n g  p r e c e d e  d i a l o g u e .  C a r e  
s h o u l d  b e  t a k e n  n o t  t o  a d v a n c e  t o o  r a p i d l y  i n t o  t h e  e n t i r e  
s t o r y  o r  p o e m .  M o r e  t h a n  o n e  p l a y i n g  p e r i o d  f o r  t h e  s t o r y  
i s  a d v i s a b l e .  
P o e t r z .  U s i n g  a  p o e m  f o r  t h e  c r e a t i v e  d r a m a t i c s  
l e s s o n  f o l l o w s  t h e  s a m e  r u l e  a s  t h a t  f o r  p r e s e n t i n g  a  s t o r y .  
B e f o r e  p l a y i n g  a  v e r s e  i t  i s  w e l l  t o  p a n t o m i m e  i t  f i r s t .  
P r a i s e  i s  v e r y  e s s e n t i a l  t h r o u g h o u t  t h e  c r e a t i v e  d r a m a t i c s  
l e s s o n .  T h e  c h i l d r e n  t h e m s e l v e s  a r e  v e r y  g o o d  c r i t i c s  a n d  
c a n  f i n d  t h i n g s  t o  p r a i s e  a n d  f l a w s  i n  t h e  p l a y i n g  w h e n  t h e y  
d o  t h e  e v a l u a t i n g .  I t  i s  b e t t e r  f o r  t h e m  t o  d o  t h e  c r i t i -
c i s m  t h a n  t h e  t e a c h e r ,  a l t h o u g h  h e  d o e s  w h e n  i t  i s  n e c e s s a r y .  
T o  g u i d e  i n t o  a  p o e m  o n e  m i g h t  b e g i n  w i t h  t h e  e x p e r i -
e n c e s  t h e  c h i l d r e n  h a d  d u r i n g  t h e  s u m . m e r  v a c a t i o n ,  o f  g o i n g  
t o  v i s i t  r e l a t i v e s  i n  d i f f e r e n t  s t a t e s  o r  t h e  n a t i o n a l  p a r k s .  
M e m b e r s  o f  t h e  g r o u p  m a y  t e l l  t h e  p l a c e s  t h e y  s a w  a n d  w h e r e  
t h e y  v i s i t e d  o n  t h e i r  v a c a t i o n s .  T h e n  m i g h t  f o l l o w  d i f f e r e n t  
m o d e s  o f  t r a v e l .  Q u e s t i o n  h o w  m a n y  w e n t  w i t h  t h e  f a m i l y  i n  
t h e  c a r  o r  w h o  w e n t  f o r  a  r i d e  o n  a  p l a n e  f o r  t h e  f i r s t  t i m e .  
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The teacher may then recite the poem ROADS. 1 The children 
could be questioned as to the difrerent ways to travel that 
are mentioned in the poem. They may then pantomime going 
places in different ways. The children who are the audience 
at the time may try to guess what they are riding in. Praise 
from the teacher is most encouraging. 
The children may then play going to some of the 
places mentioned in the poem. Those who were the audience 
may take their turn in playing and become the travelers. 
Pantomime precedes dialogue, taking one place at a time as 
it is mentioned in the poem. At another playing period it 
may be developed further by individuals working in groups 
of twos and threes and go to some of the places mentioned in 
the poem. The children relate where they have been and \'hat 
they saw and did. 
Recordings. Playing records that tell a story is 
another way of guiding children into creative playing. The 
junior high school boys and girls enjoy THE TAILOR AND THE 
BEAR.2 The story is first told by the teacher and then the 
record is played to permit the children to learn what is 
Scott 
1May Hill Arbuthnot {ed.), Time for Poetry, (Chicago: 
Foresman and Company, 1951)-;-p: 156. 
2Macdowell, R.C.A.Victor, E 78, Listening Activities. 
h a p p e n i n g  b y  t h e  m u s i c .  ~estions m a y  b e  a s k e d  a s  t o  h o w  
t h e y  t h o u g h t  t h e  t a i l o r  m i g h t  b a v e  l o o k e d  a n d  w o r k e d  i n  
b i s  s h o p  b e f o r e  t h e  b e a r  c a m e  w a l k i n g  i n t o  i t .  
T h e  c h i l d r e n  s h o u l d  t h e n  p a n t o m i m e  b e i n g  t a i l o r s .  
T h i s  i s  t r y i n g  o n  t h e  c h a r a c t e r  o f  t h e  t a i l o r .  T h e y  g e t  
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t h e  f e e l i n g  o f  h o w  t h e  t a i l o r  s a t  a n d  s e w e d .  P e r h a p s  b e  s a t  
w i t h  h i s  l e g s  c r o s s e d  o n  t h e  t a b l e .  & f t e r  e a c h  p l a y i n g  t h e  
a u d i e n c e  e v a l u a t e  t h e  p l a y i n g .  F i r s t  t h e y  t e l l  w h a t  t h e y  
l i k e d  a b o u t  i t  a n d  t h e n  o f t e r  s u g g e s t i o n s  f o r  i m p r o v e m e n t .  
T h e  c h i l d r e n  m a y  p l a y  b e i n g  b e a r s  a f t e r  a  d i s c u s s i o n  
a s  t o  h o w  t h e y  w a l k  w h e n  t r a i n e d .  T h i s  i s  t h e  m e n t a l  p a r t  
a n d  v e r y  i m p o r t a n t  t o  g e t  t h e  g r o u p  t o  t h i n k  a t . J : l  g e t  t h e  
f e e l i n g .  T h e  k e e p e r  o f  t h e  b e a r  l o o k i n g  f o r  h i s  l o s t  p e t  
s h o u l d  b e  i n t r o d u c e d .  G r o u p s  m a y  p l a y  a t  b e i n g  t h e  c r o w d  
w a t c h i n g  t h e  b e a r  d a n c e  a s  t h e  t a i l o r  p l a y s  t h e  v i o l i n ,  a n d  
s e e  t h e  k e e p e r  c o m e  a n d  t a k e  h i s  b e a r  a w a y .  . a t  a n o t h e r  
p e r i o d  g r o u p s  o f  t h r e e  m a y  w o r k  t o g e t h e r  a n d  a d d  d i a l o g u e .  
E v a l u a t i o n  s h o u l d  f o l l o w  e a c h  p l a y i n g .  
O t h e r  c h a r a c t e r s ,  p e r s o n s  w h o  c o m e  t o  t h e  s h o p  t o  
h a v e  c l o t h i n g  m a d e  b y  t h e  t a i l o r  b e f o r e  t h e  b e a r  w a n d e r s  
i n t o  t h e  s h o p  m a y  b e  a d d e d  a t  a n o t h e r  p l a y i n g .  T h e  c h i l -
d r e n  e n j o y  w o r k i n g  w i t h  t h e  s a m e  s t o r y  a d d i n g  s c e n e s  a s  
t h e y  r e p e a t  t h e  p l a y i n g .  T h i s  a g e  g r o u p  i s  e s p e c i a l l y  
capable of doing some very good characterizations and 
excellent dialogue. 
II. MOTIVATION 
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Setting the mood by the proper motivation is very 
important to get the children prepared for the playing. The 
teacher with a good imagination can turn any situation into 
motivation in the dramatic play or creative dramatics. The 
first snowfall or a very heavy rain, can provide the good 
beginning for a playing. The seasons and holidays are 
excellent occasions to motivate creative dramatics. Good 
motivation stirs the children into action and enables them 
to express themselves well. As creative dramatics acts for 
the development of the whole child, the teacher should en-
courage their creative powers instead of supressing them. 
Setting the mood for the playing starts the group on the 
dramatization. 
Real. Riding on the school bus for the first time 
can provide materia~ for the creative dramatics in the 
primary grades. They delight at playing being the bus 
driver and feel the thrill of driving the big yellow school 
bus, opening the door, and assisting the children on and off 
the bus is such fun for them. 
F i e l d  t r i p s  p r o v i d e  f i r s t  h a n d  i n f o r m a t i o n  f o r  
m o t i v a t i o n .  T h e  c h i l d r e n  d e l i g h t  i n  p l a y i n g  t h e  r o l e s  o f  
f i r e m a n ,  f a c t o r y  w o r k e r s ,  a n d  a l l  t h e  d i f f e r e n t  p e r s o n s  
t h e y  s a w  o n  t h e  t r i p .  
V i s u a l .  S o m e  a r t i c l e  t h a t  t h e  c h i l d r e n  m a y  h a v e  
b r o u g h t  t o  s c h o o i  c a n  b e  a  v i s u a l  m o t i v a t i o n .  A  p i c t u r e ,  
t o y ,  s t a t u e t t e ,  o r  a n y  o b j e c t  t h a t  t h e y  m a y  w a n t  t o  s h a r e  
w i t h  t h e  c l a s s .  
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E v e n  t a k i n g  i m a g i n a r y  t r i p s  t o  a  f a r  a w a y  p l a c e ,  a n d  
t e l l i n g  w h e r e  t h e y  w e n t  a n d  w h a t  t h e y  s a w  o n  t h e  t r i p ,  
s t i m u l a t e s  t h e  i m a g i n a t i o n  a n d  p r o v i d e s  f o r  s o m e  e x c e l l e n t  
t h i n k i n g .  S o m e  o f  t h e  g r o u p  m a y  g o  t o  f a i r y l a n d  a n d  t e l l  
w h a t  t h e y  s a w  a n d  d i d  t h e r e .  T h i s  i s  e s p e c i a l l y  e n j o y e d  b y  
t h e  i n t e r m e d i a t e  g r o u p .  
D i s c u s s i o n .  C u r r e n t  e v e n t s  a n d  c i v i c s  s t i m u l a t e  
d i s c u s s i o n  f o r  t h e  o l d e r  c h i l d r e n .  T h e y  a r e  a L w a y s  i n t e r -
e s t e d  i n  w h a t  i s  g o i n g  o n  a r o u n d  t h e m  • .  D i s c u s s i o n  p r e c e d e s  
p l a y i n g .  T h e y  t a l k  a . b o u t  i t  a n d  g e t  t h e  f a c t s  c l e a r l y  i n  
t h e i r  m i n d s  b e f o r e  u s i n g  t h e  i d e a  f o r  c r e a t i v e  d r a m a t i c s .  
M u s i c a l  R e c o r d i n g s .  M u s i c  p l a y e d  o n  a  r e c o r d  p l a y e r  
u s u a l l y  s e t s  t h e  m o o d  f o r  a  g o o d  c r e a t i v e  t h i n k i n g  a n d  
p l a y i n g .  M a n y  r e c o r d i n g s  t e l l  s t o r i e s  b y  t h e  m u s i c a l  
i n s t r u m e n t s .  T h e  t e a c h e r  f i r s t  e x p l a i n s  t h e  s t o r y  a n d  t h e n  
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the record may be played. A narrator usually tells the 
story before the selection is played, on the recordo 
Discussion follows regarding the characters and the sequence 
of events in the story. Playing the record again aids to 
clarify before the dramatization. 
Piano Selections. Sometimes the piano is superior to 
the recordings if someone plays and leaves the teacher free 
to direct the acting. If the teacher is a good pianist, and 
can watch the children acting without too much difficulty, 
this is usually a good way for setting the mood. The piano 
selections are usually more simple than most orchestrations, 
and aids the younger children especially, in their rhythmic 
playing. 
Songs. Singing, by the teacher or group, has set the 
mood for many delightful creative lessons. Some stories 
are set to music and relate the ballad sung. MOTHER Goosgl 
songs are always a joy to the younger children, 
Care must be taken to select the most usable ones. 
Many are not good for playing as they ca:rne too much noise 
and confusion. 'rhe Old Woman Who Lived in the Shoe, for 
1Mother Goose Records, R.C.A. Victor. 
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e x a m p l e ,  h a s  t o o  m a n y  c r y i n g  c h i l d r e n .  T h e  n a t u r e  o f  t h e  
a c t j _ o n  i n  o t h e r s  m a k e  t h e m  n n d e s i r a b l e ,  s u c h  a s  T o : n ,  t h e  
P i p e r ' s  S o n .  
S i n g i n g  p a t r i o t i c  s o n r ! . s  v l i t h  t h e  o l d e r  c h : i _ l d r e n  m a y  
l e a d  t o  r e s e a r c h  a n d  t h e  l e a r n i n g  o f  t h e  o r i g i n  o : r  t h e m  w h i c h  
w o u l d  m a k e  a  g o o d  p l o t  f o r  p l a y m a k i n g .  ' I 1 h e  . S t a r - S p a n g l e d  
B a n n e r
1
,  w h l c h  w a s  v . r r i  t t e n  b y  F r a n c : i _  s  S c o t t  l f o : J ,  w h i l e  b e i n g  
h e l d  o n  t h e  D r i  t i  s h  w a r s h i p  t h a t  v 1 a s  b o m b a r d i n g  _ . ? o r t  I . l c H e n r y ,  
c r e a t e s  a  g o o d  p l o t  f o r  p l a y m a k i n g .  
W W W  ----~- _ _  . . . . . . _ _  - . _  
1
T h e  W o r l d  o f  i : I u s i c ,  B o o k  6  ( S a n  F r a n c i s c o :  G i n n  
a n d  C o m p a n y ;  1 9 3 6 ) , p .  1 7 9 •  
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I I I .  O T H E R  T Y P E S  O F  C R E A T I V E  P L A Y  
P u p p e t s .  P u p p e t r y  i s  a n  o l d  a r t  t h a t  a i d s  t h e  
c h i l d r e n  t o  d e v e l o p  s e l f - e x p r e s s i o n  t h r o u g h  c r e a t i v e  d r a m a -
t i c s .  P r o v i d i n g  t h e i r  o w n  d i a l o g u e  i s  t h e  n e w  t e c h n i q u e  a n d  
m o r e  f a s c i n a t i n g .  H e r e  a g a i n  t h e  t i m i d  c h i l d  f o r g e t s  h i m -
s e l f  i n  t h e  p l a y i n g  a n d  t h e  a g r e s s i v e  o n e  t a k e s  h i s  t u r n  t o  
s p e a k  a s  h e  c r e a t e s  a n d  c o n f o r m s  t o  t h e  d e m o c r a t i v e  p r o c e -
d u r e s  o f  t h e  g r o u p  p l a y i n g .  
T h e  m o s t  i m p o r t a n t  t h i n g  o f  t h e  w h o l e  p r o c e d u r e  i s  
t h a t  a  m a x i m u m  o f  l e a r n i n g  a n d  c h i l d  d e v e l o p m e n t  a r e  t a k i n g  
p l a c e  s i m u l t a n e o u s l y .  F e a r  d i s a p p e a r s  a n d  i s  r e p l a c e d  w i t h  
a  n a t u r a l ,  s e l f - c o n f i d e n t  m a n n e r .  I t  i s  m o r e  w o r k ,  b u t  
w o r t h  t h e  e f f o r t ,  e s p e c i a l l y  w i t h  t h e  y o u n g e r  c h i l d r e n .  
M a r i o n e t t e s .  L i k e  p u p p e t r y ,  m a r i o n e t t e s  h e l p  d e v e l o p  
e x p r e s s i o n  i n  t h e  c h i l d r e n .  T h e y  a r e  e s p e c i a l l y  a  c h a l -
l e n g e  t o  t h e  o l d e r  c h i l d r e n  a s  t h e y  a r e  m o r e  d i f f i c u l t  t o  
o p e r a t e .  M i d d l e  a n d  u p p e r  g r a d e s  e n j o y  p l a y i n g  w i t h  t h e  
m a r i o n e t t e s  t h e y  t h e m s e l v e s  h a v e  m a d e .  
I t  i s  w e l l  t o  b e g i n  w i t h  s i m p l e  m a t e r i a l  a n d  s o m e -
t h i n g  t h a t  t h e y  a r e  f a m i l i a r  w i t h .  T h e y  f e e l  a t  h o m e  w i t h  
p o e m s  a n d  s t o r i e s  a n d  a r e  e a g e r  t o  m a k e  t h e  m a r i o n e t t e s  
c o m e  a l i v e  t h r o u g h  t h e  d i a l o g u e  a n d  m a n i p u l a t i o n .  T h e y  m u s t  
f i r s t  g e t  t h e  m o o d  a n d  t h e  f e e l i n g  o f  t h e  p o e m  o r  s t o r y .  
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Their imaginations must be aroused to learn the feeling for 
the material they are to interpret. When they are able to 
react sensitively to every aspect of the material in the 
poem or story, then they will be able to make their mario-
nette come alive with the aid of their skill and voice. 
Shadow Play. The human shadow play is a new chal-
lenge to the imagination, taste, and the ingenuity. The 
stories, poems, or material used should have plenty of 
action, a problem to solve, and interesting characters. 
If puppets are used for shadow plays, it is advisable 
to use flat figures, which are preferable to marionettes~ 
These flat figures may be made of cardboard or metal. A 
translucent screen should be used with a strong light. A 
baby spot with colored gelatine slides makes a handy 
lighting system. A projector with colored slides gives a 
colorful background. 
Shadow plays are not limited as they can be used with 
dancing, music, dialogue, and dramatization. 
C i l P T E R  V I I  
T H E  P U . C E  O F  C R E A . T I V E  D R 4 . . M l . T I C S  I N  T H E  C U R R I C U I D : M  
I .  I N T E G R A . T I O N  W I T H  O T H E R  S U B J E C T S  
R e l i g i o n .  E x p e r i m e n t s  h a v e  s h o w n  t h a t  w h a t  i s  d r a m a -
t i z e d  m a k e s  a  m o r e  l a s t i n g  i m p r e s s i o n  t h a n  w h a t  i s  s t u d i e d  
i n  m o s t  o t h e r  w a 1 s .  D r a m a t i c s ,  l i k e  a 0 1  o t h e r  a r t ,  s h o u l d  
b r i n g  h a p p i n e s s  a n d  p r o v i d e  a n  e m o t i o n a l  r e l e a s e .  T h e  
c h i l d r e n  m u s t  n e v e r  s u s p e c t  t h a t  i t  i s  b e i n g  u s e d  a s  a  t o o l  
i n s t e a d  o f  a n  a r t ,  o r  i t  w i l l  l o s e  i t s  r e a l  v a l u e .  T h e r e -
f o r e ,  i t  s h o u l d  n o t  b e  u s e d  t o o  o f t e n  f o r  o n e  s u b j e c t .  
I f  t h e  c h i l d r e n  u s e  t h e  B i b l e  s t o r i e s  o c c a s i o n a l l y  
a s  m a t e r i a l  f o r  c r e a t i v e  d r a m a t i c s ,  i t  w i l l  m a k e  a  m o r e  
l a s t i n g  i m p r e s s i o n  o n  t h e m .  T h e y  w i l l  c o m e  t o  k n o w  t h e  
p e r i o d  i n  w h i c h  t h e  s t o r y  i s  s t u d i e d  a n d  i t  w i l l  m a k e  t h e m  
a c t u a l l y  l i v e  t h e m  t o  s o m e  d e g r e e .  
T h e  w r i t e r  d o e s  n o t  a p p r o v e  o r  p o r t r a y i n g  G o d  t h e  
F a t h e r  n o r  G o d  t h e  S o n .  T h e y  c a n  b e  a s s u m e d  b y  t h e  s p e e c h e s  
o r  t h e  o t h e r  c h a r a c t e r s .  F o r  e x a m p l e  t h e  s c e n e  o f  t h e  I a . s t  
S u p p e r ,  w h e r e  C h r i s t  i s  s e a t e d  a t  t h e  t a b l e  w i t h  H i s  . S . . p o s t l e s ,  
t h e  c h a r a c t e r s  c a n  t u r n  t o  w h e r e  C h r i s t  i s  s u p p o s e d  t o  b e  
s e a t e d  a n d  a d d r e s s  H i m  a n d  t h e n  r e p e a t  t h e  s p e e c h  H e  m a k e s .  
L i t e r a t u r e .  O n e  o f  t h e  b e s t  s o u r c e s  t o r  m a t e r i a l  
f o r  c r e a t i v e  d r a m a t i c s  c l a s s e s  i s  p o e t r y  a n d  s t o r i e s .  
The resourceful teacher must read and measure the material 
with the standards of real characters, conflicts, and a 
satisfying climax. Folktales are good material with their 
action, and reaching a successful ending without too much 
detail. 
Ballads are interesting for the older students who 
have had a good background in creative dramatics in the 
primary and intermediate grades, as they call for ingenuity 
on the part of those playing to supply the dialogue and 
action. 
Many stories and poems can be correlated with the 
social studies. Biographies of famous men and women in 
history, geography, and science, both ancient and modern, 
will lead the older children to do more reading of this 
material for themselves. 
Health. Primary children especially can play getting 
vaccinated and innoculated. This will help them to be 
less frightened when they are actually presented to the 
school doctor and the nurses for this event. 
Going to the dentist or doctor will be less terrify-
ing if the necessity is stressed and the children play 
being doctors, nurses, and patients. 
Social Studies. Children remember factual material 
in social studies if they experience the cultures of other 
p e o p l e s  i n  t h e  c r e a t i v e  d r a m a t i c s  c l a s s  b y  l i v i n g  t h e m  
w h i l e  p l a y i n g  t h e  p a r t .  T h i s  s t i m u l a t e s  a w a r e n e s s  f o r  
o t h e r s .  
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E x p l o r e r s ,  i n v e n t o r s ,  s t a t e s m e n ,  a n d  f a m o u s  w o m e n ,  a l l  
c o m e  a l i v e  a n d  t h e i r  d e e d s  a r e  m o r e  a p p r e c i a t e d ,  w h e n  d r a m a -
t i z e d .  C u s t o m s  o f  o t h e r  p e o p l e s  a r e  m o r e  m e a n i n g f u l  w h e n  
b r o u g h t  t o  l i f e  i n  t h e  a c t u a l  p l a y i n g .  T h e  c h i l d r e n ' s  o w n  
A m e r i c a n  h o m e  l i f e ,  s h o w n  a t  d i f f e r e n t  p e r i o d s  i n  h i s t o r y ,  
c a n  b e  v e r y  i n t e r e s t i n g  c r e a t i v e  d r a m a t i c s  m a t e r i a l .  
S a f e t y .  S a f e t y  e d u c a t i o n ,  w h e n  u s e d  a s  m a t e r i a l  f o r  
c r e a t i v e  d r a m a t i c s ,  c a n  s t r e s s  t h e  n e c e s s i t y  o f  c r o s s i n g  
s t r e e t s  a t  t h e  p r o p e r  p l a c e s  w i t h  t h e  l i g h t s .  C h i l d r e n  c a n  
d r a m a t i z e  c r o s s i n g  s t r e e t s ,  a c c i d e n t s  f r o m  c a r s ,  m a t c h e s ,  
a n d  l e a v i n g  t h i n g s  o n  t h e  f l o o r s .  
A r t .  I n t e g r a t i o n  o f  a r t s  a n d  c r a f t s  w i t h  c r e a t i v e  
d r a m a t i c s  c a n  e a s i l y  b e  a c c o m p l i s h e d .  D r a w i n g ,  p a i n t i n g  
o r  s k e t c h i n g  t h e  c h a r a c t e r s  a n d  t h e  s c e n e s  o f  t h e  s t o r y  t o  
b e  d r a m a t i z e d  i s  a  p l e a s a n t  a s s i g n m e n t  t o  b e  d o n e  b y  t h e  
p u p i l s .  
M a k i n g  s c e n e r y  f o r  s i m p l e  p r e s e n t a t i o n s  g i v e s  a n  
o p p o r t u n i t y  f o r  c h i l d r e n  t o  u s e  t h e i r  c r e a t i v e  a b i l i t y .  
T h i n k i n g  i s  b r o u g h t  i n t o  p l a y  h e r e ,  a s  t h e y  p l a n  w h a t  i s  
t o  b e  m a d e  a n d  t h e  c o l o r s  a n d  i d e a s  t o  b e  u s e d .  
Music. A musical sensory aid is sometimes desirable 
for motivation with the subject used for dramatization. 
Recordings, radio, music box, and other musical instruments 
stimulate the imagination. 
A tom-tom is good for dancing or motivation in con-
nection with the study of Indians. Rhythmic expression is 
a way he can escape from timidity, awkwardness, repression, 
and self-consciousness, and gain self-control, grace, and 
poise. 
The physical response to the music will aid in the 
appreciation for the better types of music. Dancing done to 
the music should be creative and not artificial movement 
learned by rote. It is a form os expression that should be 
natural and uninhibited. 
Some variations which help in associating actions with 
music, and which appeal to the play instinct of children, 
are: stepping high, walking through the snow, marching like 
soldiers, tripping like fairies, striding like giants, step-
ping sidewise like a crab, flying like birds, prancing like 
reindeer, and jumping rope. 
To children these seem purely enjoyable play, but the 
teacher knows that they are developing rhythmic ideas and 
coordination with bodily expression. The writer does not 
approve of recordings that tell children what to do. It 
is better that the music, by good composers, suggest action. 
"  
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I I .  S P E E C H  T R A I N I N G  
V o i c e .  O n e  o f  t h e  p r i m a r y  o b j e c t i v e s  i n  c r e a t i v e  
d r a m a t i c s  i s  t o  t e a c h  a n d  d e v e i o p  a  f r e e d o m  o f  s p e e c h ,  s o  
t h a t  c h i l d r e n  w i l l  l e a r n  t o  t h i n k  a n d  s p e a k  f o r  t h e m l ! l e l v e s .  
A n o t h e r  c l a s s  p e r i o d  s h o u l d  b e  u s e d  f o r  s p e e c h  c o r r e c t i o n .  
C h i l d r e n  w i l l  n o t  c r e a t e  f . r e e l y  i f  t h e y  a r e  m a d e  c o n s c i o u e  
o f  a n y  f l a w s  i n  t h e i r  s p e a k i n g .  T h e y  e n j o y  s p e e c h  a r i l l s  i f  
t h e y  d o  n o t  t a k e  t h e  p l a c e  o f  d r a m a t i z a t i o n .  
W h e n  t h e  c h i l d r e n  a r e  a  p a r t  o f  t h e  a u d i e n c e  t h e y  h a v e  
a  b e t t e r  o p p o r t u n i t y  t o  w a t c h  f o r  s p e e c h  i m p r o v e m e n t .  T h e  
c h a r a c t e r  m a y  n o t  h a v e  s p o k e n  l o u d l y  e n o u g h .  S o m e  o n e  m a y  
n o t  h a v e  s p o k e n  s o  t h a t  t h e  a u d i e n c e  o f  c h i l d r e n  c o u l d  h e a r  
w h a t  w a s  b e i n g  s a i d .  T h e y  w i l l  b e  t a u g h t  t h a t  t h i s  i s  t h e  
v o l u m e  o f  t h e  v o i c e .  
T h e  t o n e  o f  t h e  v o i c e  s h o u l d  b e  c l e a r  w i t h  t h e  p i t c h  
e i t h e r  h i g h  o r  l o w  a c c o r d i n g  t o  t h e  c h a r a c t e r .  T h e  r a t e  i s  
t h e  t e m p o ,  a n d  m u s t  n o t  b e  s o  r a p i d  t h a t  t h e i r  i d e a s  a r e  
n o t  g r a s p e d  b y  t h e  i i s  t e n e r s .  
Q u a l i t y  o f  t h e  v o i c e  s h o u l d  b e  c l e a r  a n d  p l e a s a n t ,  
u n l e s s  t h e  c h a r a c t e r  i n  t h e  c r e a t i v e  d r a m a t i c s  c a l l s  f o r  a  
n a s a l ,  m e t a l l i c ,  b r e a t h y ,  h o a r s e ,  o r  t h i n  v o i c e .  
P r o n u n c i a t i o n .  C h i l d r e n  w i l l  l e a r n  t h a t  a  w a y  a  
w o r d  i s  s a i d  d e p e n d s  u p o n  t h e  r e g i o n  o r  n a t i o n a l i t y .  E v e n  
in our own country we have regional differences. 
Westerners speak differently from the Southerners. 
The 
The 
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same is true of the speech of persons in the Eastern part 
of our country. But for all, regardless of the region or 
country, we have a correct way of pronouncing each word 
and should strive for its usage. 
The children will be made to realize that voices must 
be trained to interpret character. If one is playing the 
role of a kitten, the voice will be soft. Being a huge 
elephant calls for a heavy strong voice. 
Final sounds must be clear cut to aid the audience 
to hear what is being said. The enunciation of the words 
is important. Particular care should be taken to have the 
children speak slowly and enunciate well. 
Rhythm. The pupils will soon realize that the flow 
of language is very necessary in good speaking. They are 
made to realize that the voice does not utter one tone, but 
has a rise and a fall to it as the speech is made. 
The rhythm of the words is broken in a dialect. The 
writer does not approve the use of foreign dialects in 
creative dramatics. The same effect can be obtained by the 
reversal of the words. 
Diction. To make a character come to life in the 
presentation, speaking in connected speech and watching the 
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f i n a l  c o n s o n a n t s  i s  n e c e s s a r y .  C a r e  s h o u l d  b e  t a k e n  t o  
s t r e s s  t h e  n e c e s s i t y  o f  t h e  f i n a l  t ,  d ,  a n d  1 n g ,  s o u n d s .  
C h i l d r e n  s h o u l d  b e  m a d e  a w a r e  o f  t h e  l a z i n e s s  a n d  w e a k e n i n g  
s o u n d s .  
B e i n g  m a d e  d i c t i o n  c o n s c i o u s  h e l p s  c h i l d r e n  s o c i a l l y .  
T h e  t i m i d  o n e s  r e a l i z e  t h a t  t h e y  a r e  n o t  a l o n e  a n d  t h e  
a g g r e s s i v e  p u p i l s  l e a r n  t o  c o - o p e r a t e  t h a t  i s  s o  e s s e n t i a l  
i n  g r o u p  w o r k .  C o r r e c t i o n  s h o u l d  n o t  b e  m a d e  w h i l e  t h e  
c h i l d r e n  a r e  d o i n g  c r e a t i v e  t h i n k i n g .  P r a i s e  t h e  c h i l d r e n  
w h o  b a v e  u s e d  t h e i r  v o i c e s  w e l l  i n  t h e  s c e n e  d r a m a t i z e d ,  a n d  
w h e r e  t h e  d i c t i o n  w a s  g o o d .  
I I I .  S P E F . C H  I M P R O V E M E N T  J i . I D S  
P o i s e .  F r e e d o m  o f  b o d i l y  e x p r e s s i o n  i n  c r e a t i v e  
d r a m a t i c s  e t l $ b l m  t h e  c h i l d r e n  t o  g a i n  p o i s e .  P e r s o n a l i t y  
a n d  l e a d e r s h i p  i s  d e v e l o p e d  i n  t h i s  c r e a t i v e  w o r k .  T h e  
p u p i l s  a r e  t a u g h t  i n d e p e n d e n t  t h i n k i n g ,  i n g e n u i t 1 ,  a n d  
r e s o u r c e f u l n e s s ,  a s  w e l l  a s  s p e a k i n g .  
P o s t u r e .  I n  o r d e r  t o  g e t  t h e  v o i c e  t o  w o r k  w e l l ,  a n d  
t o  a p p e a r  t o  t h e  b e s t  a d v a n t a g e ,  s t a n d i n g  a n d  w a l k i n g  e r e c t  
s h o u l d  b e  s t r e s s e d  a t  a l l  t i m e s .  H e r e  a g a i n ,  p r a i s e  s h o u l d  
b e  g i v e n .  
B r e a t h i n g .  
f r o m  t h e  d i a p h r a g m .  
B r e a t h  i s  c o n t r o l l e d  i f  b r e a t h i n g  i s  d o n e  
B y  b r e a t h i n g  d e e p l y  o n e  c a n  g e t  t h e  
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most from the voice in creative dramatics, and can control 
the breath as well. Short breathy speeches are not to be 
desired. .ll clear strong voice from proper breathing is 
much more appreciated. 
Relaxing. ~ throat relaxed produces a pleasing voice 
in contrast to the voice that is tense and less pleasing to 
the ear. In the drill period the children may be rag dolls 
and flop on the floor to relax, or arms and head hang limp 
as they bend from the waist. Heads rested on the desks aids 
relaxation. Let an arm hang limp and then the other one, 
as they have their heads on the desks. 
The whole of education is bound up with speech. The 
ability to read and to think, all depend upon the knowledge, 
understanding, and the effective use of words. Often times 
the older children will read the literature that they have 
used in the creative presentation, and thus become better 
able to interpret the meaning as to character. 
There is the training of the imagination, too, as the 
child must see in order to interpret what the poet or the 
writer means. Here is development of the emotions by 
experiencing with the poet his reactions to good, evil, life, 
man, and God. 
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C H A P T E R  V I I I  
L I M I T A T I O N  O F  T H E  T H E S I S  
T h e  s o u r c e s  o f  r e f e r e n c e  f o r  t h i s  t h e s i s  a r e  l i m i t e d  
d u e  t o  t h e  f a c t  t h a t  t h e r e  i s  l i t t l e  a v a i l a b l e  m a t e r i a l  
p u b l i s h e d  o n  t h i s  s u b j e c t .  T h e  f e w  b o o k s  t h a t  a r e  w r i t t e n  
o n  t h i s  i m p o r t a n t  m a t e r i a l  a r e  t h o s e  w r i t t e n  b y  t e a c h e r s  
w h o  h a v e  a c t u a l l y  w o r k e d  w i t h  c r e a t i v e  d r a m a t i c s  f o r  a  
n u m b e r  o f  y e a r s  a n d  a r e  r e a s s u r e d  o f  t h e  e d u c a t i o n a l  w o r t h .  
U n t i l  m o r e  i n s t r u c t o r s  a r e  a b l e  t o  w r i t e  t h e i r  a p p r e -
c i a t i o n  a n d  s t r e s s  t h e  f a c t  t h a t  i t  i s  e d u c a t i o n a l l y  s o u n d ,  
a n d  t h a t  c h i l d r e n  h a v e  n o t  o n l y  t h e  j o y  o f  p l a y i n g ,  b u t  a r e  
t a u g h t  t o  h a v e  b e t t e r  a t t i t u d e s  a n d  a p p r e c i a t i o n s  f o r  t h e i r  
o w n ,  a n d  o t h e r  c u l t u r a l  g r o u p s ,  t e a c h e r s  w i l l  h a v e  t o  
t o l e r a t e  t h i s  s p a r s e  m a r k e t .  
B e c a u s e  o f  t h e s e  l i m i t a t i o n s  i t  w a s  n e c e s s a r y  f o r  t h e  
w r i t e r  t o  e n d e a v o r  t o  d o  a  s o m e w h a t  o r i g i n a l  p i e c e  o f  w o r k .  
S t r e s s  w a s  p l a c e d  o n  t h e  o b j e c t i v e s  o f  c r e a t i v e  d r a m a t i c s  
a n d  e n l a r g e d  o n ,  e s p e c i a l l y  t h e  g r e a t  b e n e f i t  r e c e i v e d  
f r o m  t h e  e m o t i o n a l  r e l e a s e  o b t a i n e d  b y  t h e  c h i l d r e n  w h i l e  
p l a y i n g .  
A s  t h e  p r o b l e m  o f  t h e  t h e s i s  i m p l i e s ,  t h e  s u g g e s t i o n s  
f o r  t e a c h i n g  i n  t h e  p r i m a r y ,  i n t e r m e d i a t e ,  t h e  j u n i o r  h i g h  
s c h o o l  w e r e  a d d e d  i n  t h e  a p p e n d i x .  L e s s o n  p l a n s  w e r e  t a k e n  
f r o m  t h e  a c t u a l  e x p e r i e n c e  o f  t h e  w r i t e r  w i t h  h e r  o w n  p u p i l s .  
CHAPTER IX 
SUMMARY 
Education must aid the personality to grow as a 
whole or unity of mind, heart, and body. The 
primary purpose of teaching is the growth in aware-
ness, To create we must first love; to love we must 
first know1 Life is a discovery of body, mind, and heart. 
Every conscientious individual whose vocation or 
avocation is working with children has the same objective 
at heart, to further the development of the whole child, 
mentally, physically, emotionally, socially, and spiritually. 
This enables youth to prepare more adequately to take their 
places as well adjusted members of a social group. 
Teachers are confronted with new changes and problems 
in the world today. With these problems comes the oppor-
tunities to aid the men and women of tomorrow. Education 
is the aim in the creative dramatics class, which claims, 
and does develop the whole child, by aiding his creativity 
to round out his personality. 
In his playing he is taught to understand more deeply 
the rights and feelings of his fellowmen at home and in 
1Gerald Vann, O.P., Awake in Heaven, (Green and 
Company: New York, 1948), Pa~t 4-;-pp. 84-94. 
o t h e r  c o u n t r i e s , .  H e  i s  d e v e l o p i n g ,  b y  t h e  g i v e  a n d  t a k e  
o f  t h e  g r o u p ,  r e s o u r c e f u l n e s s  a n d  i n i t i a t i v e ,  a n d  h e l p i n g  
t o  b u i l d  s o u n d  h a b i t s  o f  b e h a v i o r .  
B e s i d e s  b e i n g  h i g h l y  s o c i a l ,  c r e a t i v e  d r a m a t i c s  i s  
v e r y  p e r s o n a l .  I t  h e l p s  t o  g u i d e  t h e  c h i l d  i n  s e l f  
e x p r e s s i o n  t h a t  h e  n e e d s  a n d  s o c i a l  a d j u s t m e n t s  t h a t  h e  
m u s t  m a k e .  B o d y  f l e x i b i l i t y  i s  a n o t h e r  o b j e c t i v e  t o  b e  
a t t a i n e d .  P a n t o m i m e  a n d  r h y t h m  w o r k ,  w h i c h  i s  a  p a r t  o f  
c r e a t i v e  d r a m a t i c s ,  g i v e s  c h i l d r e n  a  c o n s i d e r a b l e  a m o u n t  
o f  e a s e  a n d  p o i s e  i n  t h e i r  m o v e m e n t s .  
5 1  
T h e  a d o l e s c e n t  b o y  o r  g i r l  w i l l  b e  l e s s  s e l f - c o n s c i o u s  
a n d  a w k w a r d  i f  b e  o r  s h e  h a s  h a d  a  g o o d  f o u n d a t i o n  i n  c r e a -
t i v e  d r a m a t i c s .  I n s p i t e  o f  t h e i r  r a p i d  g r o w t h  d u r i n g  t h i s  
p e r i o d  t h e y  w i l l  h a v e  b e t t e r  m u s c u l a r  c o - o r d i n a t i o n  a n d  
c o n t r o l  f r o m  t h e i r  r h y t h m i c  w o r k .  B e s i d e s  d e v e l o p i n g  a  
h e a l t h y  b o d y  h e  w a n t s  a n  e x p r e s s i v e  o n e ;  o n e  t h a t  i s  g r a c e -
f u l  a n d  o b e d i e n t  t o  t h o u g h t s  i s  g r e a t l y  t o  b e  d e s i r e d .  
T h e  m e n t a l  w o r k  o f  p l a n n i n g ,  r e a a o n i n g ,  o r  e v a l u a t i n g  
t h e  m a t e r i a l  u s e d  f o r  c r e a t i v e  w o r k  c a l l s  f o r  a  g r e a t  d e a l  
o f  t h i n k i n g  o n  t h e  p a r t  o f  t h e  c h i l d r e n .  I n  m o s t  c a s e s  i t  
s u r p a s s e s  t h e  m e n t a l  w o r k  d o n e  i n  a n y  o t h e r  s c h o o l  s u b j e c t .  
T h e  w h o l e  p r o c e s s  o f  s t o r y  d r a m a t i z a t i o n  c a l l s  f o r  m u c h  
c r e a t i v e  t h i n k i n g .  I f  t h e  p l o t  i s  o r i g i n a l  t h e  m e n t a l  w o r k  
i s  e v e n  m o r e  i n t e n s e .  
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The everyday life of the children does not give them 
the opportunity to express their emotions as they wish. 
Creative dramatics aids emotional release. The children 
reveal their personalities as they express themselves in 
playing. They can step out of their own personality into 
one of another person and be free from many inhibitions of 
daily living. 
Many child delinquent cases are a result of the lack 
of emotional release. To eliminate the expression of the 
emotions in an illegitimate way, they must have them re-
channeled in a legitimate means of expression. 
Creative dramatics has to do with emotions in living 
situations as it deals with human actions and people. They 
learn to understand other persons' viewpoints as they drama-
tize and identify themselves with them. 
In planning the dramatizations there are many oppor-
tunities to discuss the spiritual values which are the high 
standards and appreciations that one wishes to attain. The 
children need guidance to live in society as a happy individ-
ual with other persons. He must learn to be a good follower 
before he can be a good leader. Playing noble characters 
encourages admiration and imitation. He will learn to dis-
like the actions of the villain in the story. 
Creative dramatics need not be treated as an extra 
subject in the curriculum, but integrated with other 
m a t e r i a l  b e i n g  s t u d i e d .  S o c i a l  s t u d i e s ,  s c i e n c e ,  h e a l t h ,  
l i t e r a t u r e ,  E n g l i s h ,  a n d  r e l i g i o n ,  c a n  b e  e a s i l y  l e a r n e d  
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w i t h  g r e a t e r  e n j o y m e n t  i f  d o n e  a t  t i m e s  a s  c r e a t i v e  d r a m a t i c s .  
E n g l i s h  i s  e s p e c i a l l y  h e l p e d ,  a s  c h i l d r e n  l e a r n  t o  
e x p r e s s  t h e m s e l v e s  t h e i r  v o c a b u l a r y  i s  e n l a r g e d .  T h e i r  
v o i c e  a n d  d i c t i o n  i s  b e t t e r  t r a i n e d  a n d  t h e y  g a i n  p o i s e  a n d  
f r e e d o m  o f  b o d i l y  e x p r e s s i o n .  T h e  w h o l e  o f  e d u c a t i o n  i s  
b o u n d  u p  w i t h  s p e e c h .  B e i n g  d i c t i o n  c o n s c i o u s  h e l p s  t h e  
c h i l d r e n  s o c i a l l y .  T h e  t i m i d  c h i l d  l e a r n s  t h a t  h e  i s  n o t  
a l o n e ,  a n d  t h e  e x h i b i t i o n a l i s t  l e a r n s  c o - o p e r a t i o n  t h a t  i s  
s o  e s s e n t i a l  i n  g r o u p  w o r k .  
T h r o u g h  w e l l  c h o s e n  l i t e r a t u r e ,  i m m a t u r e  m i n d s  a n d  
h e a r t s  h a v e  t h e  e x p e r i e n c e  o f  u n d e r s t a n d i n g  a n d  t o  s o m e  
e x t e n t  a b . a . r i n g  t h e  t h o u g h t s ,  f e e l i n g s ,  h o p e s ,  a n d  d r e a m s  o f  
t h e  g r e a t  m i n d s  o f  a l l  a g e s .  T h i s  i s  g r o w t h  a n d  e d u c a t i o n  
t h a t  s h o u l d  s t a r t  i n  t h e  p r i m a r y  a n d  e l e m e n t a r y  g r a d e s  a n d  
c o n t i m i e  i n  t h e  j u n i o r  h i g h  s c h o o l .  
I n  t h e  w r i t e r ' s  ' o p i n i o n ,  c h i l d r e n  i n  g r a d e s  s i x  t o  
n i n e  a r e  t h e  o n e s  w h o  w i l l  p r o f i t  m o s t  f r o m  c r e a t i v e  d r a m a -
t i c s .  S h e  b e l i e v e s  t h i s  t o  b e  t r u e  b e c a u s e  c h i l d r e n  o f  t h i s  
a g e  a r e  m o r e  m e n t a l l y  m a t u r e d  a n d  c a p a b l e  o f  b e a u t i f u l  
c r e a t i v e  t h i n k i n g  a n d  p l a y i n g ,  a n d  a r e  t h e  m o r e  r i c h l y  r e -
w a r d e d  t h e m s e l v e s  f o r  t h e i r  l i t t l e  e f f o r t s .  
W i n i f r e d  W a r d  s t a t e s :  T h e  c h a l l e n g e  t o  t h e  t e a c h e r  
i s  a  s t r o n g  o n e .  F o r  e v e r y t h i n g  d e p e n d s  o n  w h e t h e r  b e  
can give the children the joy and confidence which 
they need for creative expression, provide the en-
riching experience which is the substance of drama, 
and help them rearh the highest standards of which 
they are capable. 
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The writer hopes to have this thesis enlarged into 
a handbook, with the possibilities of having it published 
for the use of teachers, to enable them to gain more con-
fidence in this educational subject that is not being 
developed to the utmost in so many schools today, but rather 
slighted or neglected because of the lack of knowledge and 
techniques • 
1Winifred Ward, Playmaking with Children, (New York: 
Appleton Century Crofts, Incorporated, 1947), p. 14. 
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T h i s  t a l e  i s  a b o u t  a n  o l d  s h o e m a k e r  w h o  h a d  s o m e  
m y s t e r i o u s  h e l p  m a k i n g  s h o e s  w h i c h  b r o u g h t  h i m  a  g o o d  p r i c e  
b e c a u s e  t h e y  w e r e  s o  b e a u t i f ' u l l 1  m a d e .  H e  a n d  h i s  w i f e  
w a t c h e d  o n e  n i g h t  a n d  l e a r n e d  t h a t  t h e s e  e x c e l l e n t  s h o e s  
w e r e  m a d e  b y  e l v e s  w h o  c a m e  a t  m i d n i g h t  t o  h i s  s h o p  t o  w o r k .  
T h e y  c a m e  n o  m o r e  w h e n  t h e y  w e r e  r e w a r d e d  w i t h  n e w  s u i t s  
m a d e  f o r  t h e m  b y  t h e  s h o e m a k e r ' s  w i f e .  
T h e m e .  T r u e  k i n d n e s s  i s  g i v i n g  w i t h o u t  t h o u g h t  o f  
a  r e w a r d .  
M o t i v a t i o n .  T h e  t e a c h e r  a s k s  t h e  c l a s s  w h e r e  t h e y  
w o u l d  g o  i f  t h e y  h a d  m a g i c  e l f  s h o e s  t o  w e a r .  T h e  c h i l d r e n  
t h i n k  o f  p l a c e s  t h e y  w i s h  t o  g o ,  p u t  o n  t h e i r  m a g i c  s h o e s ,  
a n d  l e a v e .  T h i s  i s  p a n t o m i m e .  O n  t h e i r  r e t u r n  i n d i v i d u a l s  
t e l l  o f  t h e  p l a c e s  t h e y  w e n t ,  w h a t  t h e y  s a w ,  a n d  w h a t  t h e y  
d i d  t h e r e .  
T h e y  c o u l d  p u t  o n  e l f  s h o e s  a n d  g o  d e e p  i n t o  t h e  
f o r e s t  a n d  p a n t o m i m e  a c t i v i t i e s  t h e r e .  O n  t h e i r  r e t u r n  
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pupils tell what they did and saw in the deep wood. The 
teacher praises any good pantomime he witnessed as well as 
any kind acts that they performed. The teacher asks if they 
would like to hear a story about elves and a shoemaker. 
Following the telling of the story the children are 
encouraged to play being elves making shoes. Pantomime 
before adding dialogue. Stress the kindness theme, doing 
good deeds for others. 
Perhaps they could make a song or chant a rhythm as 
they stitch the shoes. Repeat the scene of making shoes and 
chanting the songs and rhythms. Praise the good elves and 
their chants. 
Ask if the elves might not have had fun sometimes and 
rested from their work. Perhaps they even danced in their 
forest homes. Ask what might have made music for the dancers. 
The answers might be that the bluebells rang or fairy pipes 
made the music. Some children might suggest that the elves 
had a king and queen and danced before them and their court. 
A record might be played that suggests elf music and the 
elves entertain the royalty with their music and dancing. 
A part of the group can be the orchestra while the rest 
dance before the thrones of the king and queen. 
Evaluation. The teacher always praises any good 
creative work. Permit the children to be seated and ask 
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t h e m  t o  t e l l  w h a t  t h e y  s a w  t h a t  t h e y  l i k e d  a b o u t  a n y  o f  t h e  
d a n c i n g .  T h e y  t h e y  m a y  t e l l  w h a t  t h e y  s a w  a n d  d i d  i n  t h e  
l a n d  o f  t h e  e l v e s .  T h e y  m i g h t  d e s c r i b e  t h e  p a l a c e ,  r o b e s  
w o r n  b y  t h e  l a d i e s  o f  t h e  c o u r t  a n d  t h e  k i n g  a n d  q u e e n ' s  
t h r o n e  r o o m .  
E n l a r g i n s •  T h e  t e a c h e r  n o t i c e s  t h a t  a  c h i l d  h a s  o n  
a  n e w  p a i r  o f  s h o e s  a n d  a s k s  w h e r e  h e  b o u g h t  t h e m .  T h e  c h i l d  
a n s w e r s  a n d  t h e n  t e l l s  h o w  i t  f e e l s  t o  h a v e  o n  a  n e w  p a i r  o f  
s h o e s .  H e  m a y  s a y  t h a t  t h e y  f e e l  s t i f f  a n d  t h a t  t h e  s o l e s  
a r e  s l i c k  o n  t h e  b o t t o m .  
T h e  t e a c h e r  r e m a r k s  h o w  m u c h  f u n  i t  i s  t o  g o  t o  a  
s h o e  s t o r e  a n d  b u y  n e w  s h o e s .  H a v e  t h e m  t h i n k  o f  t h e  t y p e  
a n d  c o l o r  o f  s h o e s  t h e y  w i l l  b u y ,  w h a t  t h e y  w i l l  s a y  t o  t h e  
s a l e s m a n ,  a n d  h o w  m u c h  t h e y  w i l l  p a y  f o r  t h e  s h o e s .  T h e y  
f i r s t  p a n t o m i m e  g o i n g  t o  t h e  s h o e  s t o r e ,  b u y i n g  s h o e s ,  a n d  
w a l k i n g  s t i f f l y  i n  t h e  n e w  s h o e s .  
E v a l u a t i o n .  W h e n  t h e y  s i t  d o w n ,  a f t e r  c o m i n g  f r o m  
t h e  s t o r e ,  t h e y  t e l l  w h a t  t y p e ,  c o l o r ,  a n d  s i z e  o f  s h o e s  
t h e y  b o u g h t .  T h e  t e a c h e r  p r a i s e s  a n y  g o o d  p l a y i n g  s h e  s a w .  
T h e y  t e l l  w h a t  t h e y  l i k e d  a b o u t  t h e  p l a y i n g  a n d  h o w  i t  c o u l d  
b e  i m p r o v e d .  T h i s  t i m e  t h e  p l a y i n g  w i l l  b e  w i t h  d i a l o g u e .  
E n l a r g i n g .  A t  a n o t h e r  p l a y i n g  p e r i o d  t h e  q u e s t i o n  
c o u l d  a r i s e  a s  t o  h o w  o l d  s h o e s  a r e  m e n d e d .  I n d i v i d u a l s  t e l l  
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how the shoemaker repairs their shoes and just what he does. 
Responses will be that they get the holes in the shoes 
patched or soled. Run-down heels will be replaced with new 
ones. 
Children pantomime being shoe repairers and hammer and 
stitch while mending the old shoes. Dialogue is added later 
with one child being the shoe man and the others bringing 
their shoes to be repaired. Each tells what he wants done 
to his shoes and asks the price to be paid, after being told 
and given a ticket with a number on it to identify their 
shoes. They just pretend to do this although some may wish 
to use slips of paper and write numbers on them. 
Evaluation. Any comments on the playing are made now. 
The teacher tells what he liked about the customers and the 
repair man. They tell what type of shoes they had repaired 
and what they had done on them. 
The children may remark about the large shoe repair 
shops that hire several men, and have modern machinery, If 
they do, permit several to give their reaction. A song 
could be introduced here about shoes or shoemakers. Not 
all of this could be covered in one playing period, perhaps 
several days will be needed. 
Objectives Attained: 
S o c i a l .  T a l k i n g  o n e  a t  a  t i m e ,  r a i s i n g  h a n d s  t o  
r e s p o n d  a n d _ a s k  q u e s t i o n s .  B e i n g  a  p a r t  o f  t h e  g r o u p  a n d  
p e r m i t t i n g  o t h e r s  t o  t a k e  t h e  b e t t e r  p a r t s  s o m e t i m e s .  
M e n t a l .  G i v i n g  i n d i v i d u a l  r e a c t i o n s  a n d  i d e a s .  
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T h i n k i n g  w h a t  t h e y  w i l l  b u y  a t  t h e  s h o e  s h o p ,  w h a t  t h e y  w i l l  
d o  a t  t h e  p a l a c e ,  a n d  w h a t  i t  w a s  l i k e ,  a n d  w h a t  t h e y  w a n t e d  
r e p a i r e d  o n  t h e i r  o l d  s h o e s .  A l s o  h o w  s h o e s  a r e  r e p a i r e d .  
E m o t i o n a l .  F e e l i n g  l i k e  t h e  e l v e s ,  s h o e m a k e r ,  s a l e s -
m a n ,  a n d  s h o e  r e p a i r  m a n .  T h e  f e e l i n g  o f  h a v i n g  o n  n e w  s h o e s .  
T h e  g o o d  f e e l i n g  t h a t  o n e  h a s  w h e n  d o i n g  g o o d  d e e d s  f o r  
o t h e r s .  T h e  r e l e a s e  o f  t e n s i o n  w h i l e  p l a y i n g .  
S p i r i t u a l .  T h i n k i n g  o f  o t h e r s  a n d  h e l p i n g  p e o p l e  a s  
t h e  e l v e s  d i d .  T h i n k i n g  o f  b e a u t y  a s  f o u n d  i n  t h e  e l v e s '  
h o m e s ,  t h e  s h o p s ,  a n d  t h e  g o m n s  o f  t h e  r o y a l t y .  
P h y s i c a l .  M a k i n g  s h o e s ,  d a n c i n g ,  g o i n g  t o  t h e  s h o e  
s h o p ,  m e n d i n g  t h e  s h o e s ,  a n d  w a l k i n g  i n  n e w  s h o e s .  
O t h e r  L e a r n i n g s .  C o r r e c t  E n g l i s h ,  s i n g i n g ,  c h a n t i n g ,  
m a k i n g  c h a n g e  w h i l e  b u y i n g  s h o e s  o r  p a y i n g  f o r  t h e  r e p a i r  
w o r k .  
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SAMPLE LESSON FOR THE INTERMEDIATE GRADES 
Factual Material Used as Motivation for Creative Dramatics 
The Founding of Seattle1 
A party of twenty-four persons landed at Alki Point 
on November 13, 1851. It was a cloudy, rainy day. They 
found only one roofless cabin built. The Indians crowding 
around them added to their discomfort. The women, who had 
been so brave all during the seven months of travel, now 
began to weep. This accounts for the expression that Seattle 
was supposed to be founded on women's tears. 
Theme. Pioneers and how people felt in the early 
days of Seattle's history. 
Motivation. The teacher asks the children how people 
feel at different times. Their responses will be that they 
often feel sad, happy, ill, glad, well, sorry, afraid, em-
barrassed, and lonely. They may tell of times they experi-
enced these feelings. He then reminds them that from the 
study of Seattle's history they learned that David Denny 
was left alone when Lee Terry went to buy a frow to cut shakes. 
lRoberta Watt, Four Wagons West, (Portland: Binfords 
and Mort, 1931). 
T h e  t e a c h e r  a s k s  t h e  p u p i l s  t o  t r y  t o  f e e l  l i k e  
D a v i d  D e n n y  d i d  w h e n  h e  w a s  l e f t  a l o n e .  T h e  c h i l d r e n  m a y  
c l o s e  t h e i r  e y e s  a n d  t r y  t o  g e t  t h e  f e e l i n g  o f  b e i n g  l e f t  
a l l  a l o n e  i n  t h e  w i l d e r n e s s .  
S o m e  o f  t h e  c h i l d r e n  m a y  p a n t o m i m e  b e i n g  D a v i d  a n d  
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t h e  r e s t  m a y  b e  t h e  a u d i e n c e .  T h e y  p l a y  a t  w a n d e r i n g  t h r o u g h  
t h e  w o o d s  a n d  l i s t e n  f o r  p o s s i b l e  n o i s e s  a n d  h a v e  t h e  f e e l -
i n g  o f  b e i n g  a l o n e .  
E v a l u a t i o n .  T h e  t e a c h e r  a n d  t h e  c h i l d r e n  p r a i s e  t h e  
g o o d  D a v i d s .  T h e  t e a c h e r  s u g g e s t s  t h a t  t h e y  a l l  b e  D a v i d s  
a n d  m a k e  e  c a m p .  P e r m i t  t h e m  t o  t h i n k  o f  w h a t  t h e y  w i l l  d o  
a n d  w h e r e  t h e y  w i l l  m a k e  t h e i r  c a m p .  T h e y  m a y  a n s w e r  t h a t  
t h e y  w i l l  m a k e  c a m p  n e a r  t h e  w a t e r  a n d  n o t  i n  t h e  d e e p  w o o d s  
f o r  f e a r  o f  t h e  I n d i a n s  a n d  a n i m a l s .  T h e  g r o u p  p l a y s  a t  
c u t t i n g  d o w n  t r e e s ,  c l e a r i n g  b u s h e s  a w a y ,  a n d  m a k i n g  s h e J , . -
t e r s  o f  b o u g h s .  
E v a l u a t i o n .  T h e  t e a c h e r  a s k s  t h e  g r o u p  t o  b e  s e a t e d  
a n d  g i v e  t h e i r  r e a c t i o n  a n d  h e  g i v e s  h i s  p r a i s e  w h e r e  d u e .  
T h e  c h i l d r e n  m a y  s a y  t h a t  s o m e  o f  t h e  c h i l d r e n  d i d  n o t  s t a y  
i n  c h a r a c t e r  w h i l e  o t h e r s  d i d .  S u g g e s t i o n s  f o r  b e t t e r i n g  t h e  
p l a y i n g  a r e  o f f e r e d .  
E x p a n d i n g .  T h e  t e a c h e r  a s k s  h o w  D a v i d  m i g h t  h a v e  
f e l t  a t  n i g h t  w h e n  h e  h e a r d  t h e  s o u n d s  o f  b i r d s ,  a n i m a l s ,  
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and Indians •• At another playing period the teacher suggests 
that the group play the landing of the Denny party at Alki 
Point. The pupils think of the way the men, women, and 
children felt as they walked up the beach after leaving the 
boat. They may say that they felt tired, discouraged, ill, 
grateful and thankful. Pantomi~e before dialogue each time. 
Evaluation following the creative expression. 
Expansion. Further expansion may be on the different 
historical events. For example the landing across Elliott 
Bay where Seattle was founded, the naming of the city after 
Chief Seattle, building roads, the first school, and the 
Battle of Seattle will make exciting creative dramatics 
experiences. 
Objectives Obtained: 
Social. Working together, speaking one at a time, 
and letting others have the important parts sometimes. 
Mental. Thinking how it felt being left alone. How 
David was dressed and how he cut down the trees and the 
different ways of doing it. Thinking how the Indians felt. 
Emotional. The emotional release while playing. How 
it felt to be a pioneer. 
Spiritual. Appreciation for the sacrifices made. 
b y  t h e  s e t t l e r s  i n  e a r l y  t i m e s  o f  S e a t t l e  h i s t o r y .  T h e  
b e a u t y  o f  n a t u r e  i n  t h e  P u g e t  S o u n d  C o u n t r y  i n  t h e  t r e e s ,  
b i r d s ,  f l o w e r s ,  a n d  t h e  m o u n t a i n s .  
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P h y s i c a l .  P l a y i n g  b e i n g  D a v i d s ,  a n i m a l s ,  s e t t l e r s ,  
b i r d s ,  a n d  I n d i a n s .  
O t h e r  L e a r n i n g s .  H i s t o r y  o f  S e a t t l e ,  l a n g u a g e  a r t s ,  
u s i n g  c o r r e c t  E n g l i s h ,  a n d  s p e a k i n g  s o  t h a t  a l l  c a n  h e a r .  
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SAMPLE LESSON FOR THE JUNIOR HIGH SCHOOL GRADES 
Steps for Development of Dialogue, Scenery, Costumes, 
and Final Production for the Auditorium. 
Why the Chimes Rang1 
In a far away country, in the midst of a great city, 
stood a large church that had a tower that reached high up 
into the clouds. The chimes in this tower rang only at 
Christmas when the greatest gift was offered to the Christ 
Child. They rang when Little Brother placed Pedro's coin 
on the altar, because he had sacrificed going to the Christ-
mas festival to care for a woman who became ill on her way 
to the services. 
Theme. Helping others. 
Motivation. The teacher sets the mood be remarking 
about Christmas coming soon and that people are thinking of 
gifts to give to others. The stores are beautifully decorated 
and there are many gift suggestions on the counter and ad-
vertized in the newspapers. He asks the question as to how 
one feels when he has done a kind act or given a gift to 
someone. The replies will be that one always feels better 
when he gives. The teacher may tell or read the story. 
lRaymond Alden, £h~ the Chimes ~ang and Other Stories, (New York: Bobbs Merril ompany, 1945 • --
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& ! ' t e r  t e l l i n g  t h e  s t o r y  t h e  t e a c h e r  l e a d s  t h e  d i s -
c u s s i o n  a s k i n g  h o w  l i t t l e  B r o t h e r  f e l t ,  w h y  t h e  c h i m e s  r a n g ,  
a n d  w h o s e  o f f e r i n g  i t  r e a l l y  w a s .  T h e  d i s c u s s i o n  m a y  l e a d  
t o  t h e  s u b j e c t  o f  b e l l s ,  c h u r c h e s ,  c a t h e d r a l s ,  a n d  c h i m e s ,  
a n d  w h e r e  t h e y  a r e  l o c a t e d  i n  t h e  c h u r c h  a n d  h o w  p l a y e d .  
T h e  d i s c u s s i o n  m a y  l e a d  t o  f o r e i g n  c o u n t r i e s  a n d  
c l i m a t e .  T h e y  w i l l  b r i n g  u p  t h e  f a c t  t h a t  s n o w  w a s  p r o b a b l y  
o n  t h e  g r o u n d  a t  t h i s  t i m e  o f  t h e  y e a r .  T h e  t e a c h e r  s u g g e s t s  
t h a t  t h e y  w a l k  o n  t h e  s n o w  o r  m a k e  s n o w b a l l s .  T h i s  p a n t o -
m i m e  i s  f o l l o w e d  b y  a n  e v a l u a t i o n  a n d  i f  i t  r e a l l y  l o o k e d  
a s  i f  t h e y  w e r e  p l a y i n g  a n d  w a l k i n g  i n  t h e  s n o w .  
T h e  t e a c h e r  t a k e s  a  r e c o r d  t h a t  h a s  C b . r i s t m a s  b e l l s  
a n d  e x p l a i n s  t h a t  t h e y  w e r e  p i l l e d  b y  s t r o n g  r o p e s .  T h e  
b e l l s  w e r e  o f  d i f f e r e n t  s i z e s ,  m a k i n g  t h e  d i f f e r e n t  t o n e s .  
H e  e x p l a i n s  t h a t  n o w  w e  p l a y  t h e  c h i m e s  u s i n g  a  k e y b o a r d .  
T h e  c h i l d r e n  p l a y  a t  p u l l i n g  t h e  c h i m e s  w h i l e  t h e  r e c o r d  i s  
b e i n g  p l a y e d .  
~t a n o t h e r  p l a y i n g  p e r i o d  t h e  s t o r y  m a y  b e  p l a y e d  
f i r s t  i n  p a n t o m i m e  a n d  t h e n  b i t  b y  b i t  u s i n g  d i a l o g u e .  & . t  
t h e  a r t  p e r i o d  s c e n e s  o f  t h e  s t o r y  m a y  b e  d r a w n  o r  p a i n t e d .  
P a i n t i n g  o f  s t a i n  g l a s s  w i n d o w s  w i l l  b e  a n  e n j o y a b l e  e x p e r i -
e n c e  a l s o .  T h e y  m a y  d r a w  s c e n e s  u s i n g  t h e  s n o w  t h e m e ,  
p e o p l e  g o i n g  t o  c h u r c h ,  p r e s e n t i n g  t h e i r  g i f t s ,  a n d  o t h e r  
s c e n e s  o f  t h e  s t o r y  t o  b e  p l a y e d .  
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When the story has been played many times and the 
dialogue and dramatization well worked up, the teacher may 
ask the children if they would like to present it at the 
Christmas program for their parents. They will be eager and 
delighted to do so. 
The class plan the dramatization with the teacher 
who lists the suggestions on the boa.rd, and guides the 
choices~ They first divide the story into scenes, list the 
characters, and perhaps add more. The properties needed 
are written down, and the setting of the play, also. 
This story suggests two distinct scenes. The first 
one on the way to the church, and the second scene in the 
church. The teacher asks how the audience will learn about 
the custom of the Christmas festival. The pupils will 
suggest that they have a narrator do this. The teacher asks 
for two or three volunteers to write the material for the 
narrator to give. 
The characters for the important speaking roles are 
selected by the pupils with the help of the teacher. Persons 
who have had leads in recent productions are given minor 
roles in this one. The teacher asks whom they feel would 
fit the parts and permits those persons suggested to volun-
teer if they wish to do so. The teacher tries to have the 
children selected who need this type of work. 
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T h e  p r i n c i p a l  m a y  s u g g e s t  t h a t  o t h e r  g r a d e s  i n  t h e  
s c h o o l  b e  i n  t h e  p l a y  a l s o .  T h e  c l a s s  i s  a s k e d  h o w  t h e y  w i l l  
h a n d l e  t h i s  l a r g e  g r o u p .  T h e  c h i l d r e n  w i l l  s u g g e s t  t h a t  t h e y  
h a v e  c h o i r s  o f  a n g e l s ,  a  b o y s '  c h o i r ,  a n d  a d d  m o r e  c h a r a c t e r s  
t o  t h e  p l a y .  T h e y  w i l l  p r o b a b l y  h a v e  m a n y  p e r s o n s  g o i n g  t o  
t h e  c h u r c h  i n  t h e  f i r s t  s c e n e ,  a n d  m a n y ,  y o u n g  a n d  o l d ,  
o f f e r i n g  t h e i r  g i f t s  i n  t h e  c h u r c h .  T h e y  w i l l  c h o o s e  t h e  
y o u n g e r  c h i l d r e n  t o  b e  t h e  y o u n g e r  m e m b e r s  o f  t h e  f a m i l i e s  
a n d  p e r h a p s  a n g e l s .  
T h e  s c e n e s  m a y  b e  p a i n t e d  i n  t h e  a r t  c l a s s  a f t e r  t h e y  
h a v e  b e e n  d e c i d e d  u p o n .  T h e  f i r s t  s c e n e  c o u l d  b e  a  w o o d s  
w i t h  t a l l  t r e e s  c o v e r e d  w i t h  s n o w ,  p a i n t e d  o n  w r a p p i n g  p a p e r  
a n d  f a s t e n e d  t o  t h e  d r a p e s  o n  t h e  s t a g e .  A  s e c t i o n  b e t w e e n  
t h e  t r e e s  c o u l d  s h o w  t h e  c h u r c h  o n  t h e  h i l l  a n d  s o m e  o f  t h e  
h o u s e s  b e t w e e n  t h e  t r e e s .  r l 1 h e  l o w  s h r u b s  c o u l d  b e  m o u n t e d  
o n  s t a n d s  a n d  s e t  h e r e  a n d  t h e r e  o n  t h e  s t a g e .  
F o r  t h e  i n t e r i o r  o f  t h e  c h u r c h ,  l a r g e  w i n d o w s  c o u l d  
b e  p a i n t e d  t o  r e p r e s e n t  s t a i n e d  g l a s s  a n d  f a s t e n e d  t o  t h e  
d r a p e s .  T h e  l a r g e r  b o y s  c o u l d  m a k e  a n  a l t a r  i n  t h e  i n d u s -
t r i a l  a r t s  c l a s s .  T h i s  c o u l d  b e  p l a c e d  i n  t h e  c e n t e r  o f  t h e  
s t a g e .  
T h e  c h i l d r e n  p l a y  t h e  s t o r y  s t r a i g h t  t h r o u g h  a n d  t h e n  
e v a l u a t e  a n d  m a k e  s u g g e s t i o n s  a s  t o  t h e  r e v i s i o n  o f  s p e e c h e s  
o r  a c t i o n s  b y  t h e  c h a r a c t e r s .  T h e  c h i l d r e n  m a y  s u g g e s t  t h a t  
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the characters in the play wear peasant costumes. The girls 
with colored full skirts and blouses with a colored scarf 
on their head and perhaps a shawl over their shoulders. 
The boys could use colored knitted caps, trousers 
tucked into boots, heavy coats or jackets with bright wool 
scarves and gloves. 
The pupils may choose a name for the little brother. 
One of the larger boys could be Pedro and a small boy for 
the brother. Larger boys and girls would take the part of 
adults and younger children in the primary grades for their 
children. 
W H Y  T H E  C H I M E S  R A N G  
A  C h r i s t m a s  P l a y l e t  i n  T w o  S c e n e s  
W r i t t e n  a n d  D i r e c t e d  b y  t h e  J u n i o r  H i g h  S c h o o l  o r  t h e  
I n t e r m e d i a t e  G r a d e s  
N a r r a t o r :  ( S t e p s  o u t s i d e  c u r t a i n )  
{ R e c i t e s  f r o m  m e m o r y )  I n  a  f a r  a w a y  c o u n t r y ,  
w h e r e  f e w  p e r s o n s  h a v e  e v e r  t r a v e l e d ,  s t o o d  a  
6 9  
m o s t  w o n d e r f u l  c h u r c h .  I t  h a d  a  g r a n d  e n t r a n c e  
w i t h  t a l l  s t o n e  c o l u m n s  a n d  d a r k  p a s s a g e  w a y s .  
T h e  c h u r c h  w a s  s o  l a r g e  t h a t  a n y o n e  s t a n d i n g  a t  
t h e  e n t r a n c e  c o u l d  s c a r c e l y  s e e  t h e  a l t a r  a t  t h e  
o t h e r  e n d .  T h e  o r g a n  w a s  s o  l o u d  t h a t  s o m e t i m e s  
w h e n  i t  w a s  p l a y e d  p e o p l e  f r o m  m i l e s  a r o u n d  
c l o s e d  t h e i r  s h u t t e r s ,  b e c a u s e  i t  s o u n d e d  l i k e  
t h u n d e r .  A t  o n e  e n d  o f  t h e  c h u r c h  w a s  a  h i g h  
t o w e r  t h a t  r o s e  s o  h i g h  t h a t  o n l y  o n  c l e a r  
b r i g h t  d a y s  c o u l d  a n y o n e  c l a i m  t o  s e e  t h e  t o p .  
I n  t h e  t o w e r  w a s  a  c h i m e  o f  b e a u t i f u l  b e l l s ,  t h a t  
h a d  t h e  s w e e t e s t  t o n e s  o n  a n y  b e l l s  i n  t h e  w o r l d .  
T h e y  w e r e  t h e  C h r i s t m a s  c h i m e s  a n d  n o t  h e a r d  o n  
c o m m o n  d a y s .  I t  w a s  t h e  c u s t o m  o n  C h r i s t m a s ,  f o r  
a l l  t h e  p e o p l e  t o  b r i n g  t o  t h e  c h u r c h  t h e i r  
o f f e r i n g s  f o r  t h e  C h r i s t  C h i l d .  W h e n  t h e  g r e a t e s t  
a n d  b e s t  g i f t  w a s  l a i d  o n  t h e  a l t a r ,  t h e  c h i m e s  
w o u l d  b e  h e a r d  h i g h  u p  i n  t h e  t o w e r .  M a n y  p e r s o n s  
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thought that the angels rang them. For many 
years now the chimes had not been heard, although 
persons brought their gifts to the Christ Child 
every year, the Christmas bells did not ring. 
The reason for this was that the people tried to 
bring some gift better than any other, without 
giving anything that was really a sacrifice. All 
they had ever heard for many years, was the roar 
of the wind in the tower, although the services 
were splendid and the offerings plentiful. 
In a little country village lived a boy 
named Pedro and his brother, Roberto. They had 
never gone to the services on Christmas Eve, but 
were planning to attend this year. They had been 
talking about it for many weeks, and now the time 
had arrived. When the scene opens it is Christ-
mas Eve, and the people are on their way to the 
church. (Exists left stage) 
Scene One 
Villagers are passing in groups of twos and threes, 
laughing, talking, and singing carols as they go. 
Old Woman: (Enters right and walks slowly and finally 
falls to the ground and is ignored by the 
passersby.) 
L i t t l e  G i r l :  
F a t h e r :  
M o t h e r :  
P e d r o :  
R o b e r t o :  
P e d r o :  
R o b e r t o :  
P e d r o :  
O l d  W o m a n :  
P e d r o :  
( E n t e r i n g  w i t h  h e r  p a r e n t s )  L o o k  M a m e . ,  t h e  
l a d y  h a s  f a l l e n  i n  t h e  s n o w .  ( P o i n t s )  
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S h e  i s  j u s t  r e s t i n g  f r o m  h e r  l o n g  w a l k .  
( T u g g i n g  a t  t h e  c h i l d )  W e  c a n ' t  s t o p  o r  w e ' l l  
b e  l a t e  f o r  t h e  s e r v i c e s .  ( E x i t  l e f t )  
( E n t e r s  w i t h  R o b e r t o )  N o  o n e  c a n  g u e s s  a l l  
t h e  w o n d e r f u l  t h i n g s  w e  w i l l  s e e  t o n i g h t ,  
R o b e r t o .  ( T h e y  s t o p  c e n t e r  s t a g e ,  f a c i n g  
a u d i e n c e )  
I s  i t  t r u e ,  P e d r o ,  t h a t  t h e  C h r i s t  C h i l d  
s o m e t i m e s  c o m e s  t o  b l e s s  t h e  p e o p l e  i n  t h e  
c h u r c h ?  
( N o d s )  Y e s ,  I  h a v e  h e a r d  i t  s a i d  t h a t  H e  
d o e s .  P e r h a p s  H e  w i l l  c o m e  t o n i g h t .  L e t ' s  
h u r r y  s o  w e  c a n  b e  s u r e  t o  g e t  a  p l a c e  n e a r  
t h e  a l t a r .  ( S t a r t  w a l k i n g )  
( P o i n t s  l e f t )  L o o k ,  P e d r o ,  I  c a n  s e e  t h e  
l i g h t s  o f  t h e  c i t y l  
( T a k i n g  R o b e r t o  b y  t h e  h a n d )  I  c a n  h a r d l y  
w a i t  t o  s e e  a l l  t h e  f i n e  g i f t s  t h e  p e o p l e  
w i l l  b r i n g ,  a n d  h e a r  t h e  o r g a n  p l a y .  P e r h a p s  
t h e  c h i m e s  w i l l  r i n g  t o n i g h t .  
( T r i e s  t o  r i s e  a n d  f a l l s  b a c k  w i t h  a  g r o a n }  
( T h e y  s t o p )  L o o k ,  R o b e r t o ,  a  p o o r  w o m a n  h a s  
f a l l e n  i n  t h e  s n o w .  ( T h e y  w a l k  o v e r  t o  h e r )  
Roberto: 
Pedro: 
Roberto: 
Pedro: 
Roberto: 
Pedro: 
Roberto: 
Pedro: 
Roberto: 
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I guess she has fainted. (They both take her 
hands and rub them) 
It's no use, Roberto. You'll have to go on 
alone. 
Alone! And you not see the services and the 
gifts? 
This woman will freeze to death if we leave 
her here alone. 
{tearfully) But I don't know the way by 
myself. 
Just follow this road up the hill. (Points 
left) Go, and on your return bring some help. 
Everyone is in the church by now. {Takes off 
his coat and puts it over the woman) 
After all the time you waited for this very 
night and now you won't see the services! 
Both of us need not miss it. The Christ Child 
knows how much I long to go with you and wor-
ship Him. (Reaches into his pocket) Here, 
take this coin and if you get a chance, slip 
up to the altar and place it there for me as 
my offering. (Hands the coin to Roberto) 
{Taking the coin and looking at it) You 
worked so hard to earn this money, Pedro. 
P e d r o :  
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G o  n o w ,  a n d  d o n ' t  f o r g e t  w h e r e  y o u  h a v e  l e f t  
m e .  F o r g i v e  m e  f o r  n o t  g o i n g  w i t h  y o u .  
G o o d b y .  ( K n e e l s  d o w n  a n d  s t a r t s  r u b b i n g  t h e  
w o m a n ' s  h a n d  a s  R o b e r t o  e x i s t s )  
C u r t a i n  
S c e n e  T w o  
T h e  I n t e r i o r  o f  t h e  C h u r c h  
( A s  t h e  c u r t a i n  r i s e s  t h e  c h o i r  i s  s i n g i n g  C O M E  A L L  Y E  
F A I T H F U L )  
T h e  p e o p l e  c o m e  w i t h  t h e i r  g i f t s .  T h e y  e n t e r  f r o m  t h e  m a i n  
d o o r  o f  t h e  a u d i t o r i t u n ,  m o v e  d o w n  t h e  c e n t e r  a i s l e ,  a s c e n d  
s t a i r s  u p  t o  t h e  s t a g e ,  p r e s e n t  t h e i r  g i f t s ,  a n d  e x i t  o f f  
s t a g e  r i g h t  a n d  l e f t .  
I f  a  l a r g e  n t u n b e r  o f  p u p i l s  a r e  t a k i n g  p a r t  t h e y  
c o u l d  w a l k  i n  t w o s ,  s e p a r a t e  a t  t h e  s t a g e ,  a s c e n d  t h e  s t a i r s  
f r o m  t h e  r i g h t  a n d  t h e  l e f t ,  p r e s e n t  g i f t s ,  a n d  e x i t  o n e  o n  
t h e  r i g h t  a n d  t h e  o t h e r  o n  t h e  l e f t .  S o m e  o f  t h e  l a r g e r  
g i f t s  m a y  b e  p l a c e d  o n  t h e  f l o o r ,  o n  t h e  s i d e  o f  t h e  a l t a r ,  
a n d  i n  f r o n t  o f  i t .  
T h e  c h o i r ,  w h i c h  i s  l o c a t e d  b e h i n d  t h e  a l t a r  o n  e a c h  
s i d e ,  b e g i n  t o  s i n g  a s  t h e  g i f t s  a r e  p r e s e n t e d  b y  t h e  p e o p l e .  
0  C O M E  A L L  Y E  F A I T H F U L  i s  a  g o o d  s o n g  t o  b e g i n  w i t h  a s  t h e  
p r o c e s s i o n  o f  p e o p l e  s t a r t  w a l k i n g  t o  t h e  a l t a r .  
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'l'he author comes first, walking very stately holding 
his precious manuscript, lays it down on the altar, and 
exits left stage. Some craftsmen bring their masterpieces 
next, some exit left and right. The banker follows with a 
large bag of gold, and with a pleased smile places it on the 
altar. He stops to listen for the chimes, and as they do not 
ring, shrugs his shoulders, and exits right stage. 
When all the verses have been sung, the choir begins 
another Christmas song, 0 HOLY NIGHT, as the farmers bring 
their gifts of wheat, fruit, and vegetables. They exit 
right and left. The townsfolk may come with their simple 
gifts of handmade articles and toys. They walk in twos on 
each side of the stage, up the stairs, and take turns pre-
senting gifts. 
The choir sings JOY TO THE ~~RLD. They hum one verse 
and sing the next. The queen walks down the aisle, with her 
head held high, followed by her attendants. \IV.hen she comes 
to the altar she turns toward the audience, truces a string 
of pearls from her neck and places them on the altar, looks 
up to listen for the chimes, and as they do not ring, walks 
off hurriedly. Her maids lay rings, bracelets, and other 
jewels on the altar and exit after the queen. 
The choir ceases the singing, and organ music is 
played. ·when the music has started the king walks majesti-
cally down the aisle preceded by his courtiers. His train 
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i s  c a r r i e d  b y  t w o  p a g e s .  T h e  k i n g  p r e s e n t s  h i s  c r o w n .  
T h e y  a l l  m u r m u r  t h e i r  p r a i s e  o f  t h i s  d e e d .  T h e  k i n g ,  w i t h  
a  s a t i s f i e d  s m i l e  o n  h i s  f a c e  l i s t e n s  f o r  t h e  c h i m e s ,  w h i c h  
d o  n o t  r i n g ,  a n d  w a l k s  o f f  w i t h  h i s  h e a d  b o w e d  f o l l o w e d  b y  
h i s  c o u r t i e r s ,  w h o  h a v e  p r e s e n t e d  t h e i r  s w o r d s ,  l a n c e s ,  a n d  
s h i e l d s .  
T h e  c h o i r  n o w  h u m s  S I L E N T  N I G H T ,  a s  R o b e r t o  c o m e s  
s l o w l y  d o w n  t h e  a i s l e  b y  h i m s e l f ,  l o o k i n g  t o  t h e  r 1 g h t  a n d  
t o  t h e  l e f t  v e r y  t i m i d l y .  H e  w a l k s  s l o w l y  u p  t h e  s t a i r s  a n d  
f u m b l e s  i n  h i s  p o c k e t  f o r  t h e  c o i n  a s  h e  a p p r o a c h e s  t h e  a l t a r ,  
a n d  n e r v o u s l y  p l a c e s  t h e  c o i n  o n  i t  a n d  h u r r i e s  o f f  t o  t h e  
r i g h t ,  b u t  p a u s e s  i n  s u r p r i s e  a s  t h e  c h i m e s  b e g i n  t o  r i n g .  
T h e  P r i e s t  r i s e s  a n d  h o l d s  u p  h i s  h a n d  f o r  s i l e n c e .  T h e  
c h o i r  l o o k s  u p  t o  t h e  t o w e r  i n  s u r p r i s e .  R o b e r t o  e x i t s  
h u r r i e d l y ,  v e r y  f r i g h t e n e d .  A n  a n g e l  e n t e r s  f r o m  t h e  
o p e n i n g  i n  t h e  d r a p e  o f  t h e  s t a g e  b e t w e e n  t h e  c h o i r s ,  w a l k s  
u p  t o  t h e  f r o n t  o f  t h e  a l t a r ,  r a i s e s  h e r  a r m s  a n d  s a y s :  
0
A m e n ,  I  s a y  u n t o  y o u ,  w h a t s o e v e r  y o u  d o  t o  t h e  l e a s t  o f  
t h e s e  m y  b r e t h r e n ,  y o u  d o  i t  u n t o  M e . n  
T h e  c h o i r  s i n g s  H A R K  T H E  H E R A L D  A N G E L S  S I N G .  
Narrator 
Pedro 
Roberto 
Priest 
Altar Boys (Two) 
Angel 
Author 
Banker 
King 
Courtiers 
Queen 
CAST OF PLAYERS 
Ladies of the Court {Any number) 
Old Woman 
Choir (Any number of children) 
Craftsmen (Any number) 
Townsfolk (Any number) 
Farmers (Any number) 
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S U G G E S T I O N S  F O R  P R O D U C T I O N  
I .  C O S T U l \ I T N G :  
N a r r a t o r :  
P e d r o  a n d  
R o b e r t o :  
P r i e s t :  
A l t a r  B o y s :  
A n g e l :  
A u t h o r :  
B a n k e r :  
K i n g :  
C o u r t i e r s :  
P a g e s :  
C o u l d  b e  a  c h o i r  m e m b e r  i n  g o w n  a n d  
s u r p l i c e  o r  a  p e a s a n t  c o s t u m e .  I f  a  
g i r l ,  w e a r  a  b r i g h t  c o l o r e d  s k i r t ,  w h i t e  
b l o u s e ,  c o l o r e d  k e r c h i e f  f o r  t h e  h e a d ,  
a n d  a  s h a w l .  A  b o y  c o u l d  h a v e  a  
c o l o r e d  s m o c k ,  d a r k ,  l o n g  t r o u s e r s ,  b l a c k  
b o w  t i e  ( c r e p e  p a p e r ) ,  a n d  a  c o l o r e d  
t a m  ( p a p e r  o r  c l o t h ) .  
P e a s a n t  c o s t u m e  f o r  b o y s  a s  s u g g e s t e d  
a b o v e  o r  d a r k  j a c k e t s  a n d  k n i t t e d  c a p s .  
V e s t e d  f o r  M a s s  w i t h  a  l o n g ,  w h i t e  a l b ,  
a n d  a  c h a s u b l e  o f  w h i t e  o r  g o l d  c o l o r .  
B l a c k  c a s s o c k s  a n d  w h i t e  s u r p l i c e s .  
L o n g  w h i t e  a n k l e - l e n g t h  r o b e ,  w i t h  w h i t e  
w i n g s  m a d e  o f  c l o t h  o r  p a p e r ,  p i n n e d  a t  
s h o u l d e r  b a s e .  T i n s e l  m a y  b e  u s e d  t o  
t r i m  t h e  d r e s s  a n d  w i n g s .  
C a r r i e s  h i s  m a n u s c r i p t  r o l l e d  a n d  t i e d  
w i t h  a  c o r d  o r  r i b b o n .  H i s  s u i t  i s  d a r k  
a n d  h e  w e a r s  a  w h i t e  s h i r t  w i t h  a  b l a c k  
t i e .  
D a r k  s u i t  w i t h  a  l o n g  c o a t ,  b l a c k  b o w  
t i e  a n d  a  b a g  o f  p e b b l e s  t i e d  w i t h  a  
c o r d  f o r  h i s  b a g  o f  g o l d .  
C r o V l f i l  m a d e  o f  g o l d  c o l o r e d  p a p e r  w i t h  
d i f f e r e n t  c o l o r e d  p i e c e s  o f  p a p e r  p a s t e d  
o n  i t  f o r  j e w e l s ,  l o n g  c o l o r e d  r o b e ,  a n d  
a  c a p e  w i t h  a  t r a i n .  
A n y  c o l o r e d  s u i t s  w i t h  a  j a c k e t  a n d  k n e e  
b r e e c h e s ,  s w o r d s  o r  k n i v e s  a t  t h e  s i d e .  
V V h i t e  o r  c o l o r e d  s u i t s  w i t h  a  j a c k e t  a n d  
k n e e  b r e e c h e s .  
Queen: 
Old Woman: 
Choir: 
Craftsmen: 
Townsfolk: 
Farmers: 
II. LIGHTING: 
Scene One: 
Scene Two: 
Floor length gown of any color and 
material. Gold paper crown with colored 
bits of paper pasted on for jewels. 
Earings, bracelets, and a string of 
pearls. 
Patched skirt of dark material, dark 
blouse, ragged shawl, dark kerchief on 
head. 
Gowned in black robes with white sur-
plices, or just white 8urplices and 
have the choir remain seated with a long 
black cloth spread over their laps to 
represent gowns. 
Each dressed to represent his work. A 
baker with a cook's hat, white apron, 
and carrying a loaf of bread or a cake. 
Carpenter with a hannner and a saw. 
Other men wearing aprons and carrying 
the articles they make, such as swords, 
axes, shields, and metal work, shoes, 
and various arnicles of clothing. 
Girls in colored skirts, colored blouses, 
shawls, and a kerchief on the head. Boys, 
in colored smocks, black ties (crepe 
paper), long trousers of any color Some 
of the men and women may be of the upper 
class and wear hats and coats and gay 
colored mittens. 
Colored smocks, long, dark trousers, 
black bow ties, carrying fruit, vege-
tables, and grains. 
Blue lights for a cold winter atmosphere 
should be used. 
Bright lights for warmth and a spot or 
two on the altar to bring it out. 
I  I I .  C H I M E S  :  
I V .  P R O P E R T I E S :  
S c e n e  O n e :  
S c e n e  T w o :  
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A n  e x c e l l e n t  r e c o r d  f o r  c h i m e s  i n  s c e n e  
t w o  i s  a  f o r t y - f i v e  s p e e d  r e c o r d i n g ,  
B E L L S ,  n u m b e r  3 0 4 ,  H i g h  F i d e l i t y  R e c o r d  
b y  H u b e r t  W i n s t o n e .  
T r e e s  o f  v a r i o u s  s i z e s  a n d  s h a p e s  d r a w n  
o r  p a i n t e d  w i t h  t e m p e r a ,  p i n n e d  t o  t h e  
c u r t a i n s .  O t h e r  t r e e s  m o u n t e d  o n  w o o d e n  
s t a n d s  o r  b l o c k s  t o  s u p p o r t  t h e m ,  a n d  
p l a c e d  h e r e  a n d  t h e r e  o n  t h e  s t a g e .  T h e  
s c e n e  o f  t h e  h o u s e s  o f  t h e  v i l l a g e  i n  
t h e  d i s t a n c e  i s  d r a w n  o r  p a i n t e d  a n d  
p i n n e d  t o  t h e  c u r t a i n .  
S t a i n  g l a s s  w i n d o w s  p a i n t e d  o r  d r a w n  
w i t h  c o l o r  c r a y o n s  o r  c h a l k ,  p i n n e d  t o  
t h e  c u r t a i n s .  
A l t a r :  M a d e  o f  a  l a r g e  p a c k i n g  b o x ,  
p a i n t e d  w h i t e .  C a n d l e  s t i c k s  a n d  b o u -
q u e t s  a r e  p a i n t e d  w i t h  t e m p e r a  o n  t a g  
b o a r d  a n d  f a s t e n e d  o n  b l o c k s  o f  w o o d  
a n d  p l a c e d  o n  t h e  a l t a r .  T h e  t a b e r n a c l e :  
a  s m a l l  b o x  c o l o r e d  w h i t e  a n d  a  g o l d  
c r o s s ,  g i l d e d  o n  t a g  b o a r d  a n d  f a s t e n e d  
t o  t h e  t o p .  
C h a i r s :  T h r e e ,  t w o  s m a l l e r  o n e s  o r  s t o o l s  
a n d  o n e  l a r g e  a r m  c h a i r  i n  t h e  c e n t e r  f o r  
t h e  p r i e s t .  
B e n c h e s :  T w o  o r  t h r e e  b e n c h e s  o f  d i f -
f e r e n t  h e i g h t s ,  o r  p l a n k s  s e t  o n  b o x e s  
f o r  t h e  c h o i r .  
Scene One: 
80 
Suggestion for Scenery 
The Woods. 
The trees may be pinned to the drapes and some 
trees standing on the stage. The houses seen 
through the trees are the village. 
White paint and cotton on the trees give the 
effect of snow. 
Back Drape Houses 
Wings Wings 
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S c e n e  T w o :  
T h e  I n t e r i o r  o f  t h e  C h u r c h .  
T h e  w i n d o w s  a r e  p i n n e d  t o  t h e  b a c k  d r a p e s .  
B e n c h e s  a r e  u s e d  f o r  t h e  c h o i r .  
B a c k  D r a p e  
I  
W i n  C l . o w  
W i n d o w  
l  \  
+  
C h u r c h  C h o i r  
A l t a r  
W i n d o w  
C h u r c h  C h o i r  
~ 
P r i e s t  a n d  
A l t a r  B o y s  
LIMITED LIST OF SUGGESTED MATERIALS FOR DRAMATIZATION 
A. STORIES 
Primary: 
An Angel's Messagel 
Ask Mr. Bear2 
Baby in the Bulrushis1 
Birth of the Savior 
Come Meet4the Clowns3 Fairyf oot 
Flight into Egypt~ 
Hansel and Gretel 
Little Black Sambp2 
Patty's Christmas? 
Tale of Peter Rabbit2 4 The Bremem Town Musicians 
The Boy Jesusl 
The Merry-Go-Rol:Fd and the Grigges6 
The Three Bears 6 Two Little Shoes 
1william Newton, and Ellamay Horan, Bible Lessons 
First Book, (New York: Sadlier Company, 1937). 
2May Hill Arbuthnot, Anthology of Children's 
Literature, (Chicago: Scott, Foresman Company, 1951). 
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3Dorothy Newmann, Come Meet the Clowns, (New York: 
MacMillan Company, 1941).~ ~ ~ 
~iriam Blanton Huber, r955r and Verse for Children, (New York: MacMillan Company, .~- ~ 
5Helen A. Monsell, Patty's Christmas, (New York: 
Alfred A. Knopf, Incorporated,~942). 
6Literary Committee of the Association of Childhood 
Education, Told Under the Magic Umbrella, (New York: 
MacMillan Company, 1939J. ---
7william S.Gray and May Hill Arbuthnot, More Friends 
and Neighbors, Book Two, (Chicago:Scott Foresma'ii"'COmpany, 19+2). 
I n t e r m e d i a t e :  
A l a d i n  a . n d  H i s  Wonderf~l L a m p
1  
B o o t s  a n d  H i s  B r o t h e r s  
C o m i n g  o f  t h e  M a g i 7  
H a n s  B r i n k e r  a n d  th~ S i l v e r  S k a t e s 4  
J e s u s  b e f o r e  P i l a t e (  
K n i g h t s  o f
7
t h e  S i l v e r  S h i e l d l  
N o a h ' s  A r k  
N u r n b e r g  S t o v e 5  
O b e d i e n c e  o f  A b r a h a m ?  
6  
O l d  Pip~ a n d  t h e  D r y a d  
P a n d o r a . L t -
P e t e r  D e n i e s  J e s u s ?  4  
T h e  E m p e r o r ' s  N e w  C l o t h e s  
T h e  S o l d i e r s  G u a r d  J e s u s ' s  T o m b ?  
T h e  S o r c e r e r ' s  A~prentice3 
T h e  T h r e e  W i s h e s  
T o m  S a w y e r  W h i t e w a s h e s  t h e  F e n c e
1  
~ay H i l l  A r b u t h n o t ,  A n t h o l o g y  o f  C h i l d r e n ' s  
L i t e r a t u r e ,  ( C h i c a g o :  S c o t t  F o r e . s m a n  a n d  C o m p a n y ,  1 9 5 3 ) .  
2
S i d o n i e  G r u e n b e r g ,  F a v o r i t e  S t o r i e s  O l d  a n d  N e w ,  
( N e w  Y o r k :  D o u b l e d a y  C o m p a n y ,  1 9 4 2 ) .  ~ ~ ~ 
3 E d n a  J o h n s o n ,  C a r r y  s c o t t  a n d  E v e l y n  S i c k e l s ,  
A n t h o l o g y  o f  C h i l d r e n ' s  L i t e r a t u r e ,  ( B o s t o n :  H o u g h t o n ,  
M i f f l i n  C o m p a n y ,  1 9 4 8 )  
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4 M i r i a m  B l a n t o n  H u b e r ,  r~4ot a n d  V e r s e  f o r  C h i l d r e n ,  
( N e w  Y o r k :  M a c M i l l a n  C o m p a n y ,  .~ ~ 
5 L o u i s a  R a m e e ,  N u r n b e r g  S t o v e ,  ( N e w  Y o r k :  J . P .  
L i p p i n c o t t ,  1 9 1 0 ) .  
6 c h a r l e s  M . C u r r y  a n d  E r l e  C l i p p i n g e r ,  C h i l d r e n ' s  
L i t e r a t u r e ,  ( N e w  Y o r k :  R a n d  M c N a l l y ,  1 9 2 9 ) .  ~ 
? R e v . W i l l i a m  N e w t o n  a n d  E l l a m a y  H o r a n ,  B i b l e  H i s t o r y ,  
{ N e w  Y o r k :  S a d l i e r  C o m p a n y ,  1 9 4 2 ) .  
Junior High School: 
Abraham Lincol~ Grows Up1 
Atlanta's Rac2 
Cain and Abel 
Christmas with th2 Cratchets4 
David and Goliath 
Good Samari:ta.n2 
Hungry Hans' 
John the Baptist2 
Judas Bargaills with the Leaders2 
Littl~ Women 
Moses 
Prince and t~e Pauper5 
Prodigal Son 
Solomon' s Wi sdom2 
The Marriage Feast of gana2 
The Miraculou' Pitcher 
Three Sillies 8 Treasure Island 
lMay Hill Arbuthnot, Anthology of Children's 
Literature, (Chicago: Scott, Foresman,-r951}. 
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2Rev.William Newton and Ellamay Horan, Bible History, 
(New York: Sadlier Company, 1942). 
~eller and Untermeyer, The Fat of the Cat, (New York: 
Harcourt, Bruce and Company, 19'2'5l' .-- - -
~iriam Blanton Huber, St4ot and Verse for Children, 
(New York: MacMillan Company, 19 • 
5samuel Clemens, Prince and the Pauper, (New York: 
Harper Brothers, 1948). 
6charles Curry and Erle Clippinger, Children's 
Literature, (New York: Rand McNally, 1929). 
7Joseph Jacobs, English Fairy Tales, (New York: 
Putnam's Sons, 1938). 
BRobert Louis Stevenson, Treasure Island, (New York: 
Rand McNally Company, 1903). 
B .  P O E T R Y  
M a y  H i l l  A r b u t h n o t ,  A n t h o l o g y  o f  C h i l d r e n ' s  L i t e r a t u r e ,  
( C h i c a g o :  S c h o o t  F o r e s m a n ,  C o m p a n y ,  1 9 5 3  •  
B a l l o o n  M a n  
B u n d l e s  
C h r i s t m a s  C a r o l  
C i r c u s  P a r a d e  
C o b b l e r  
D o o r b e l l s  
F a i r i e s  
L i t t l e  B o y  B l u e  
L i t t l e  M i s s  M u f f e t  
M i s t r e s s  M a r y  
O w l  a n d  t h e  P u s s y  C a t  
R o a d s  
V e l v e t  S h o e s  
P a g e  
1 2  
1 7 0  
1 7 5  
1 0 1  
1 3  
9 .  
1 2 6  
1 1 5  
1 1 5  
1 1 5  
1 0 6  
8 0  
1 7 7  
8 5  
M i r i a m  B l a n t o n  H u b e r ,  Sto4~ a n d  V e r s e  f o r  C h i l d r e n ,  ( N e w  Y o r k :  
M a c M i l l a n  C o m p a n y ,  1 9  ) : - - ~-
A b e u  B e n  A d h e m  
A  C i r c u s  G a r l a n d  
A t  t h e  S e a s i d e  
B a a  B a a  B l a c k  S h e e p  
C h r i s t m a s  M o r n i n g  
C o b b l e r  M e n d  M y  S h o e  
J a c k  a n d  J i l l  
J a c k  b e  N i m b l e  
L i t t l e  B o - P e e p  
L i t t l e  J a c k  H o r n e r  
M e r r y - G o - R o u n d  
O l d  M o t h e r  H u b b a r d  
P o l l y  P u t  t h e  K e t t l e  o n  
R o a d s  
S k a . t i n g  
T h e  E l e p h a n t  
T h e  R a b b i t  
T h e  S  q u i r r  e  1  
T h e  T h r e e  L i t t l e  K i t t e n s  
T i m e  t o  R i s e  
W e e  W i l l i e  W i n k l e  
P a g e  
1 6 6  
~~ 
~~ 
5 8  
5 4  
§~ 
5~ 
Z 1  
5 4  
l~g 
8 3  
9 2  
~4 
1 0 9  
7 3  
5 5  
Capitol: 
3204 
3193 
Columbia: 
Decca: 
mm 6274 
c-58 
11251-D 
MX-108-1 
9-88073 
R .c .A. Victor: 
Victor: 
47-0258 
E-89 
E-71 and 72 
47-0223 
41-022L. 
47-0226 
E-88 
A-1034 
47-0226B 
24549A 
2035-51 
22168 
C. RECORDINGS 
Waltz or the Flowers 
(Narration and Music) 
Chin Chow and the Golden Bird 
The Nut Cracker Suite 
Circus Album 
Dance Macabre 
Morning 
Mother Goose Songs: 
Baa,Baa,Black Sheep 
Farmer in the Dell 
Hickory Dickory Dock 
London Bridge 
Three Blind Mice 
Ten Little Indians 
Alice in Wonderland (Narrated) 
Basic !Tidian Album 
"Basic Rhythms Program 
Gin!erbread Boy and Little Red 
Rid n~ Hood 
Goldi oCK'S-and the Three Bears 
The Little Rea Hen 
'M'U'Sic for C'firrstmas 
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Peter and the Wolf (Music and Narration) 
Tortoise-and the Hare 
Chinese Instrumental Music 
Fun Rhythms 
Rhythms 
V i c t o r :  { c o n t . )  
v 2 0 5 2 6  
v 2 0 1 6 2  
v 2 1 9 3 8  
v 1 8 2 5 3  
W i n d s o r :  
A - 7 5 1  
A - 7 5 2  
A - 7 5 3  
A - 7 5 4  
Rh~ M e l o d y  
B r  s  W a l t z  
S k a t e r ' s  W a l t z  
W i l d  H o r s e m a n  
F o l k  D a n c e s  ( t h i r d  g r a d e )  
F o l k  D a n c e s  ( f o u r t h  g r a d e )  
F o l k  D a n c e s  ( f i f t h  g r a d e )  
F o l k  D a n c e s  ( s i x t h  g r a d e )  
Y o u n g  P e o p l e s '  R e c o r d s :  
71~ 
7 1  
7 1  
T h e  C i r c u s  C o m e e  t o  T o w n  
' M l e " n  t h e  S u n  S h i n e s  -
w r n t " e r - F u i l " "  
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